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EFFECTIVE POLICIES AND MEASURES TO ENSURE COMFORTABLE ADAPTATION OF
STUDENTS IN INCLUSIVE HIGHER EDUCATION: AN ANALYTICAL REVIEW

Knissarina M.", Abdullayeva P.?, Togaibayeva A.3, Ramazanova D.**

"West Kazakhstan Medical University named after Marat Ospanov, Aktobe, Kazakhstan; ?Caspian University of Technology and
Engineering named after Sh. Yesenova, Aktau, Kazakhstan; *K. Zhubanov Aktobe Regional University, Aktobe, Kazakhstan

ANNOTATION. Inclusive higher education is becoming a global priority, but access to universities does not guarantee
successful adaptation and retention of students from vulnerable groups. The problem of comfortable personal adaptation in an
inclusive environment requires a systematic analysis of effective policies and practical measures. Goal. To conduct an analytical
review of modern approaches, policies and measures that ensure successful adaptation of students in an inclusive higher education
environment, with an emphasis on identifying effective strategies and remaining barriers. Methodology. The review was carried
out using a systematic approach to the analysis of international publications (2015-2026), including empirical studies, literature
reviews and case studies. Results. Three key clusters of effective measures have been identified: personalized academic and
psychosocial support, institutional digital accessibility, and partnership programs that create "bridges" between vulnerable groups
and the university environment. A critical gap has been established between the proclaimed policies and their implementation,
related to insufficient teacher training, fragmented funding, and the persistence of a "deficit model" in the perception of students.
Conclusion. Effective adaptation requires a shift from reactive measures to a proactive institutional strategy that integrates the
principles of universal learning design (UDL) and considers inclusion as the foundation of educational quality, rather than as an
additional burden.

KEYWORDS: inclusive higher education, student adaptation, inclusion policy, universal learning design, digital accessibility,
psychosocial support, student retention, social justice.
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NEAATOITMYECKUE ACIEKTbI

d¢deKkTUBHaAA NOANTUKA U Mepbl obecneueHna KOMPOPTHOWN aaanTaLmm obyyaromxca B
YCNOBUAX MHK/IIO3UBHOIO Bbicliero obpasoBaHuaA: aHanTuUeckuin 063op

Kuucapuna M.", A6aynnaesa N.%, Toraiibaesa A.?, PamasaHoBa [.%*

3anadHo-Kazaxcmarckuli meduyuHckuli yHusepcumem um. Mapama Ocnaroga, Akmobe, Kazaxcmar; *Kacnudickuli
YHUBepcumem mexHos02uli U UHXUHUpUHea um. L. EceHosa, Akmay, KazaxcmaH, 3AkmrobuHckul pe2uoHanbHll yHugepcumem
um. KXXybarHosa, Akmobe, KazaxcmaH

AHHOTALUA. NHknto3MBHOE BbICLLIEE OBPa30BaHVe CTAHOBUTCA rNobanbHbIM NPYOPUTETOM, OAHAKO AOCTYN K YHUBEPCUTETaM He rapaHTupy-
€T yCreLHOW aganTauumn 1 yaep kaHusa obyyatoLmxcs 13 yassumblx rpyn. Npobaema koMGOpPTHONM afanTaLmm TMYHOCTU B UHKAFO3VMBHOM cpese
TpebyeT cucTeMHOro aHanunsa 3GpGeKTUBHbIX NOANTUK U NpakTuyecknx Mep. Llenb. MpoBectn aHanutnyecknin 0630p COBPEMEHHbIX MOAXOAOB,
NoANTUK 1 Mep, obecneunBatoLmMX yCnewHyo ajantauuio obyyaroWwumxca B YCIOBUAX MHKAHO3MBHOIO BbICLLIEro 0bpa3oBaHus, C akLEeHTOM Ha
BblfiB/IeHNe 3O EKTUBHbIX CTPaTErvin n coxpaHatoLmxca bapbepos. Metogonorua. O630p BbIMOAHEH C MPUMEHEHNEM CUCTEMATUYECKOTO NoAXoAa
K aHasM3y MexXayHapoAHbIX Nybankaumi (2015-2026rr.), BKAOYas SMAMPUYECKMe NCCe0BaHNS, 0630pbl IMTepaTypbl U Keitc-cTagn. Pesysbtathl.
BbifABAeHbI TPW KAKOUEBLIX KaacTepa 3GPeKTVBHLIX Mep: NepCcoHanv3poBaHHas akajeMmnyeckas v NCuxocouvanbHana NojaepXKa, UHCTUTYLMO-
Ha/bHasA LMdpoBas AOCTYMHOCTb, a TakKe MapTHepCKue MporpaMmbl, Co3AatoLime «MOCTbI» MeXAy YA3BUMbIMU FpynnamMn 1 YHUBEPCUTETCKOW
Cpe/oit. YcTaHOBNEH KPUTUYECKMIA pa3pblB MeXAY NPOBO3raallaeMbIMU MOANTUKAMU U UX peanmnsaLmel, CBA3aHHbIA C He0CTaTOUHOM NOAroTOB-
KoW npenogaBatenei, dparMeHTapHOCTbIO PUHAHCUPOBAHWSA U COXPAHEHNEM «4ePULIUTHON MOAEIN» B BOCTIPUATUN OBYYatOLLUXCA. 3aK/ItoUeHwe.
JdpdekTBHaA aganTauusa TpebyeT nepexoda OT PeakTUBHbLIX Mep K MPOaKTUBHOM MHCTUTYLIMOHANbHOW CTPaTernu, UHTErpupytoLLen NpuHLmnb
YHVBEpCanbHOro gu3aiiHa obyyenns (UDL) n paccmaTpuBatoLeit MHKARO3MIO Kak GYHAAMEHT KayecTBa 06pa3oBaHus, a He Kak AOMOJHUTEbHYHO
Harpysky.

KNHOYEBbIE C1IOBA: nHK/1103VBHOE BbiCLlee 06pa3oBaHue, ajanTaLms 06ydaroLmxcs, MoNTUKA MHKAFO3UK, YHUBEPCA/bHbIN An3aliH 06yde-
HWA, LdpoBas JOCTYNHOCTb, NCUXOCoUManbHasn NoAAep3KKa, yaepaHie oby4atoLLyxcs, columanbHas cnpaBeanBoCTb.

MHknro3mBTi Xxofapbl 6inim 6epy xxaraanbiHaa 6inim anylwbinapabiH Xxauibl 6enimaenyiH
KaMTamachi3 eTyAiH TUIMAi cascaTbl MeH Wapasapbl: aHaJIMTUKaNbIK, WOAY

Kuucapuna M.", A6aynnaesa M., Toraii6aesa A.?, PamazaHoBa [1.>*

" Mapam Ocnaros ameiHdarel Bameic KasakcmaH meduyuHa yHusepcumemi, Akmebe, Kazakcmar; 2 L. EceHos ambiHOaGFbI
Kacnuli mexHono2usaap xaHe UHXuUHUpUH2 yHueepcumemi, Akmay, Kazakcmar; * K. XybarHoe ameiHOarel Akme6e eHipsik
YyHusepcumemi, Akmebe, Kazakcmar.

AHAATOA. NHknto3uBTi xofapbl 6iniM 6epy xahaHablk 6acbiMabIKKa aiHaibin Keneai, ananga yHuBepcutettepre KOMKETIMAINIKTIH 6onybl
ocan TonTapaafbl 6iniM anylbinapabiH, TabbicTbl HeniMaenyiHe XaHe OKyblH XasfacTbipyblHa Keningik 6epmenigi. VIHK03mnBTI opTaga Ty/iFaHbiH,
Xainbl beriimaeny Maceneci TMiMAI cascaTTap MeH NpaKTVKanblk LWapanapapl Xyeni Tangayabl Tanan etegi. Makcatbl. Tuimai ctpaternsnap MeH
cakTanbln OTblpFaH Keaeprinepsi aHblkTayfa 6aca Hasap aygapa OTbipbiM, MHK/IKO3UBTI >XXOfapbl 6iniM 6epy >xafgarbiHaa 6inimM anylibinapabiy,
TabbiCTbl GeniMaenyiH KamTamacbi3 eTeTiH 3amaHayu Tacingepre, cascaTrap MeH Luapanapfa aHaluTUKanblK LIOAY >Xypridy. DgicHama. Lony
3MNUPVIKanbIK 3epTTeynepi, agebvettepre Wwonynapabl XoHe Kenc-crTagunepai KaMTUTbiH Xaiblkapasblk >XapusaaHbiMaapgbl (2015-2026 xok.)
TangayablH >Xyeni TaCiniH KoAAaHy apKblabl Xyprisingi. Hatuxenep. TviMmai WwapanapablH, YL Herisri knactepi aHbiKTangbl: gepbecteHaipinreH
aKaeMUSIbIK XOHe MCUX0dNeYMETTIK Koagay, UHCTUTYLMOHaNAbIK LMbpablK KOKETIMAINIK, COHAAN-ak ocan TONTap MeH YHUBEPCUTETTIK opTa
apacblHza «kenip» KanblNTacTblpaTbiH CepikTecTik bafaapaamanap. XXapusanaHfaH cascaTtap MeH onapAblH iCKe acblpblaybl apacbiHAa OKbITyLIbIIAP
LAfP/bIFbIHBIH,  XKETKINIKCI34iriHe, KapXKblaHAbIPYAbIH dparMeHTTiNiriHe >XaHe 6iniM  anylwbinapabl Kabbinjgayga «TamnwbliblK MOZAENiHIH»
cakTanyblHa HanaHbICTbl eneyi anwakTblk aHbikTanabl. KopbiTbiHAbL Trimai 6erimageny peakTvBTi WapanapiaH OKbITyAblH aMbeban An3aiHbl
(UDL) kafupatTapblH BipikTipeTiH XaHe UHKIH3MAHbI KOCbIMLLA XYKTEME peTiHAe emec, 6inim 6epy canacbiHbIH, ipretachl peTiHAe KapacTblpaTbiH

I'IpoaKTI/IBTi WHCTUTYUMOHaNAbIK CTpaTernara KSLLIyAi Tanan eTe,qi.

TYWUIH CO3AEP: nHkn03MBTI XOfapbl 6iniM 6epy, 6inim anywbinapgbiH, 6eniMaenyi, MHKAO3MA cascaTbl, OKbITyAblH ambeban ausariHbl,
LM pAbIK KOMKETIMAINIK, NCUXODAYMETTIK KOAdY, BiniM anylwbinapabl Okysa ycran Kany, 91eyMeTTiK 9AINeTTiAiK.

INTRODUCTION. Modern higher education is char-
acterized by an unprecedented diversity of the student
body. Universities are attended not only by traditional
applicants, but also by students with special educational
needs (SEN), refugees, representatives of socially vulnera-
ble segments of the population, as well as those enrolled
in positive discrimination programs [1, 2, 3]. This trend is
fixed at the normative level: the UN Convention on the
Rights of Persons with Disabilities and Sustainable Devel-
opment Goal 4 (SDG 4) explicitly require states to ensure
inclusive and equitable quality education for all [4, 5].

In the Decree of the Government of the Republic of Ka-
zakhstan "On the Concept of Inclusive Policy in the Repub-
lic of Kazakhstan for 2025-2030", higher education is indi-
cated as one of the priority areas for the development of
inclusive infrastructure in universities, in connection with
which it is pointed out the need to train teachers and tu-
tors to work with students with special educational needs
and expand access for students with disabilities and sup-
port measures. In the order of the Minister of Education
and Science of the Republic of Kazakhstan dated January
20, 2015 No. 19 On the approval of the State Mandato-
ry Standard of Higher Education stipulates the obligation
of universities to provide inclusive education. Despite the
existence of a legislative framework, the implementation
of inclusive education in universities in Kazakhstan faces a
number of systemic, organizational, and socio-psycholog-
ical difficulties. One of the key problems remains the lack
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of regulatory detail. The laws and orders of the ministries
establish the general principles of inclusion, but do not
contain clear mechanisms for its implementation in uni-
versities. Standards for adapting curricula, financing tutor
support and providing technical training facilities have
not been developed, and the material and technical base
of most universities remains insufficient to implement an
inclusive approach.

It is noted by scientists (Esparza, 2026) that despite the
introduction of inclusive education in higher education
has become a global priority in accordance with the provi-
sions of the UN Convention on the Rights of Persons with
Disabilities, however, its implementation remains uneven
and is characterized by fragmented institutional measures
and conceptual uncertainty. However, as is rightly noted
in modern literature, access to education is not yet equal
to success in it. Research shows that students enrolled on
a quota (grant) or representing vulnerable groups show
higher risks of expulsion, especially in their first years. For
example, an analysis of the Chilean quota admission sys-
tem revealed that an increased risk of expulsion in the
first year is associated with lower initial academic perfor-
mance, while in the second year this risk persists even with
leveling academic performance, which indicates problems
of socio-psychological integration [1]. Similar challenges
are recorded in the context of the education of refugee
students who face cultural barriers, financial difficulties
and psychological trauma [5].
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Thus, the central problem is comfortable personal ad-
aptation, a process that encompasses not only academic
achievement, but also the formation of a sense of belong-
ing, psychological well-being, and social inclusion. This
review aims to systematize effective policies and mea-
sures that ensure this process, as well as identify remain-
ing barriers and areas for future research in relation to the
domestic educational system.

MATERIALS AND METHODS OF RESEARCH. This
work is an analytical review performed using elements of
a systematic approach to literature synthesis. The search
and analysis of sources were carried out based on the
methodology developed in related systematic reviews
that studied inclusive practices in higher education [2, 3,
6]. Inclusion criteria: The review included peer-reviewed
articles, conference proceedings, and reputable industry
reports published primarily in 2015-2026, in English and
Russian. The time range was chosen to take into account
current trends in the field of inclusive higher education,
including the impact of the post-pandemic digital trans-
formation. A combination of keywords was used: "inclu-
sive higher education”, "student adaptation”, "Universal

Design for Learning", "digital accessibility", "psychosocial

support”, "at-risk students", "inclusion policy". The search
query was constructed using Boolean operators (AND,
OR) to ensure maximum relevance of the results. The fo-
cus was on works directly addressing policies, measures
or programs to support the adaptation of students from
vulnerable groups (students with disabilities, SEN, refu-
gees, students from socially vulnerable backgrounds) in
the higher education system.

It is based on publications in highly rated journals
(Higher Education, Higher Education Policy, Frontiers in
Education) and conference collections (Springer, GeNe-
DIS), as well as materials from international organizations
(UNHCR). The search was conducted in databases Spring-
erLink, Scopus and specialized educational platforms.

According to the selection procedure, 127 potential-
ly relevant publications were identified at the first stage.
After removing duplicates (n=18) and screening by titles
and annotations (n=109), 54 papers were selected for full-
text review. At the final stage, according to the results of

the assessment of compliance with the inclusion criteria,
38 publications were included in the analytical synthesis.
The distribution of sources by type is shown in table 1.

Table 1. Structure of the included publications by
type of research

Publication type Number Percentage,

of shares %

Empirical research

(quantitative, qualitative, 21 55,3

mixed)

Systematic reviews and

meta-analyses ? 23,7

Case studies of individual 5 132

universities and programs '

Analytical reports of

international organizations 3 79

(UNHCR, UNESCO)

Total 38 100

Source: compiled by the authors based on search results

An analytical strategy should be outlined, as the
identified measures and policies have been grouped into
thematic clusters based on their functional orientation.
In addition, the cross-cutting criterion "effectiveness and
barriers" was included in the analysis to assess not only
the declared approaches, but also the real problems of
implementation. Following the recommendations of
experts in the field of inclusive pedagogy [6], we consider
inclusion not as a static set of techniques, but as a
continuous process of institutional development.

According to the geographical distribution, the analysis
of the included publications by country (Fig. 2) shows
an uneven distribution of research attention. The vast
majority of the work was carried out in countries with
developed educational systems, which is consistent with
the conclusions of systematic reviews about the strong
North American emphasis in the existing literature [10,
14]. The data is presented in table 2.

Table 2. Geographical distribution of included publications

Region / Country p'\LlJl;)rl?cba?ciro%fs Percentage, % Examples of thematic focuses
USA and Canada 12 31,6 UDL, inclusion policies, digital accessibility
Western Europe (Great Britain, 9 237 Inclusive pedagogy, program evaluation
Germany, Spain) '
Latin America (Chile, Ecuador) 5 132 Quota programs, adaptation of students from
! vulnerable groups [1]
Asia (China, Indonesia, Malaysia) 4 10,5 Adaptation strategies, cultural barriers [8, 6]
Africa (Kenya, Ethiopia, South 79 Refugee programs, resource constraints [4]
Africa) !
Australia and New Zealand 3 79 Accessibility policies, assessment of inclusive
! practices
Russia and the CIS countries 1 2,6 Selected case studies [current research]
International / comparative Cross-cultural analysis of inclusion policies
h 1 2,6
studies
Total 38 100 —

Source: compiled by the authors based on t

Thus, the revealed disparity confirms the existence of
a significant geographical gap in the evidence base: data
from countries with economies in transition and develop-
ing educational systems remain extremely limited [2]. As
noted in the review by Esparza et al. (2026), "contextual
factors — socio-cultural norms and resource base — sig-
nificantly influence the implementation of inclusive poli-
cies, but Western models are not always directly transfer-

e analysis of the subject area of the included publications

able" [2]. This fact makes the present study relevant to fill
this gap.

Results. An analysis of the literature has identified three
macro clusters of effective measures, each of which, how-
ever, faces typical barriers to implementation.

Personalized support: from the "deficit model" to the
"strengths model". The traditional approach to inclusion is
often based on the "medical model", where the student is
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perceived through the prism of his deficit or special need
requiring compensation [2, 3]. This leads to a reactive
strategy: helip is provided only after an official request and
disclosure of the diagnosis, which creates a psychological
barrier, because many students are afraid of stigmatiza-
tion and do not disclose their characteristics [7].

Proactive personalization, focused on the strengths of
the individual, is considered more effective. An illustra-
tive example is the Chinese practice of "One Student-one
Strategy", implemented at the Xi'an Institute of Transla-
tion. This program assumes:

Early diagnosis: a comprehensive analysis of the stu-
dent's academic and personal characteristics at the start
of training;

Individual development plans: a combination of "gen-
eral" tasks (basic training) and "individual" modules aimed
at unlocking potential;

Teamwork of tutors: involving teachers, supervisors,
and classmates in the support process.

The results of this program demonstrate a significant
reduction in anxiety and academic difficulties among
students who were previously considered "weak" or "un-
derachieving." The authors emphasize that a key success
factor is a change of ideology from "equalization" to rec-
ognition of the uniqueness of each student [8]. However,
as studies in other contexts show, such personalization is
based on a lack of resources (human, temporary) and low
teacher readiness. Research in Ethiopia and other devel-
oping countries shows that even with progressive legisla-
tion, universities often do not have trained tutors or the
material base to implement individual trajectories [2, 5].

Institutional accessibility: from one-time adaptations to
universal design. The second most important cluster of
measures concerns the environment, both physical and
digital. Traditionally, accessibility was provided through
adaptations: the provision of a sign language interpret-
er, special software, and additional exam time [3]. These
measures are critically important, but they do not solve
the problem systematically and are often delayed, as they
require an individual request.

The current trend is the transition to universal learning
Design (UDL) and inclusive design. The digital environ-
ment plays a key role here. Research shows that well-de-
signed online courses (with subtitles, structured materials,
flexible schedules) not only help students with disabilities,
but also improve learning for everyone, including stu-
dents with ADHD and anxiety disorders [3, 7].

A systematic approach to digital accessibility requires
an institutional level of solutions:

1. Policy: Adoption of accessibility standards (e.g.

WCAG) at the university-wide level. WCAG (Web Content
Accessibility Guidelines), as a set of technical standards
designed to ensure accessibility of web content, help
developers, designers and owners of web resources to
create products that are accessible to all users, including
people with disabilities.;

2. Infrastructure: using adaptive LMS systems and en-
suring compatibility with assistive technologies;

3. Teacher training: formation of competencies for cre-
ating accessible content and inclusive interaction [2, 7].

However, as noted in the digital Accessibility review, the
COVID-19 pandemic has dramatically exposed the crisis in
this area: even in developed countries, many systems have
turned out to be unprepared, and accessibility policies
often remain declarative and unsupported by resources
[7]. Introduction of Al and XR technologies (virtual reality
(VR), augmented reality (AR), mixed reality (MR)) It opens
up new opportunities for personalization, but at the same
time carries risks of algorithmic bias, which requires a crit-
ical approach [2, 7].

"Bridges" to the community: partnership and social in-
tegration

The key challenge for adaptation is not only learning,
but also a sense of belonging. Students from marginalized
groups often face cultural isolation and a lack of under-
standing of academic norms [4, 6].

Intermediary programs that create a "bridge" between
the student's environment and the university community
are an effective solution. For example, Elimisha Kakuma
(Kenya): The program, created by former refugees, pre-
pares students from the Kakuma camp for admission to
foreign universities. It includes not only academic training,
but also psychological support, as well as familiarization
with culture and academic requirements before depar-
ture. It is critically important that the program creates a
physical space ("safe space") inside the camp, where a
learning community is formed that gives a sense of sup-
port [4]. Examples from Language Education (EAP): A sys-
tematic review of inclusive practices in the EAP highlights
the need for culturally relevant pedagogy that does not
require foreign students to give up their identity in order
to adopt "Western" academic norms. Instead of a "scarce"
model (the student must catch up to the standard), a so-
cio-practical approach is proposed, where linguistic and
cultural features are recognized as a resource [6, 9]. The
study on Chile also confirms that there is insufficient fi-
nancial assistance to retain students enrolled under quo-
tas.; Systemic measures for social integration are needed,
taking into account the structural inequality with which
students come to university [1].

Sustainable inclusive educational
environment

Personalized
suppart: from the
"deficit model" to

the "strengths

model”

Institutional
accessibility: from
one-time adaptations
to universal design

"Bridges"to the
community:
partnership and
social
integration

Figure 1. Model of three clusters of effective inclusive adaptation measures

RESULTS AND THEIR DISCUSSION. The analysis
shows that despite the variety of specific measures, their
effectiveness is determined by the depth of institutional
changes, rather than the number of one-time actions. We

have identified key contradictions and gaps in the educa-
tional space.:

1. The gap between policy and practice. Many coun-
tries adopt laws on inclusion following global mandates
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(CRPD, SDG 4). However, at the level of a particular uni-
versity, these policies are often implemented formally: a
"department for work with the disabled" is created, but
the general culture and pedagogical approaches remain

built into the foundation of educational programs, archi-
tecture, and the digital environment from the beginning,
rather than being "added" from above.

2. Personalization through consistency: Individual tra-

the same, focused on the "average" neurotypical student jectories (as in the "One student, one Strategy" model)

12, 5].

2. The "medical model" as the dominant paradigm. Par-
adoxically, even advanced systems often reproduce a dis-
criminatory approach, requiring students to “prove" their
inability to receive support [3]. This places the burden of
adaptation on the student himself, who is forced to con-
stantly "defend" his right to study, instead of receiving
support by default [2, 3].

3. The problem of "additional costs". Inclusion is often
perceived by the administration as an additional, rather
than a basic element of the budget, which leads to the
search for short-term grants, which makes support pro-
grams unstable. As shown in the reviews, sustainable
solutions require a revision of financial models, where in-
clusion is seen as an investment in quality, rather than as
a social burden [2].

The current evidence base has a number

- of gaps: lack of longitudinal studies, since most stud-
ies describe short-term effects (for example, the first year
of adaptation). Data is needed on the long-term success
trajectory of students with SEN and on the impact of in-
clusive measures on their career outcomes [2];

- lack of data from emerging economies and coun-
tries with educational systems in transition (such as Russia
or Kazakhstan). Contextual factors (sociocultural norms,
resource base) strongly influence implementation, and
Western models are not always directly transferable [5, 9];

- differentiation of the concepts of "adaptation” and
;c'incl(ljjsion”. In the literature, these concepts are often con-

used.

It is important to distinguish between adaptation (ad-
aptation of an individual to the environment) and inclu-
sion (changing the environment to suit the diversity of
individuals). Effective policy requires the realization that
true inclusion is the transformation of the system itself,
and not just the "lapping up" of students.

CONCLUSION. Effective personal adaptation in inclu-
sive higher education is a complex institutional task that
goes far beyond creating "special conditions" for individ-
ual groups. The conducted review allows us to formulate
the following key conclusions and recommendations:

1. Paradigm shift: It is necessary to abandon the "reac-
tive model" (responding to stated problems) and switch
to a "proactive universal design". Inclusion should be

1. Corradi, B, Espinosa, D., Rodriguez, C., Espinoza, O. Is Admission
Enough? University Persistence of Students Admitted Through Affirma-
tive Action Policies in Chile. Higher Education Policy, Volume 39(2), 462-
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ume 11 (2026). https://doi.org/10.3389/feduc.2026.1628793
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clusive online learning in higher education: a review of the literature.
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org/10.1007/s44217-025-01080-7
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sion Research, 2(3), 70033. https://doi.org/10.1002/dvr2.70033

6. Bakogiannis, A, Papavasiliou, E. Exploring inclusive teaching prac-
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should not be a one-time action of enthusiasts, but a
sta?fdard procedure provided with resources and trained
staff.

3. Investments in human capital: The key barrier is the
low readiness of teachers. Without systematic profession-
al development in the field of UDL, intercultural commu-
nication and assistive technologies, any policies will re-
main declarations.

4. Integration of support: Psychosocial and academic
support should be integrated. Programs like Elimisha Ka-
kuma show that building community and a sense of secu-
rity is just as important as transferring knowledge.

This study will allow us to develop ideas about the so-
cio-psychological mechanisms of adaptation of inclusive
students in the conditions of a modern university in West-
ern Kazakhstan. The work will deepen scientific knowledge
about the structure of adaptation strategies, the internal
resource potential of the individual and their relationship
to the success of educational activities. The results of the
study can expand the conceptual and categorical appara-
tus of educational psychology, contribute to the develop-
ment of the theory of inclusive learning and personality
psychology in the educational environment.

The practical value of the research lies in the possi-
bility of using the data obtained in the development of
programs for psychological and pedagogical support for
students with special educational needs, as well as in the
training of teachers and supervisors to work in an inclu-
sive environment.

The identified adaptation strategies and resources can
be applied in the creation of training, correctional, devel-
opmental and preventive programs aimed at increasing
the psychological stability and social integration of inclu-
sive learners. The research results can be used in the activ-
ities of inclusive education centers, psychological support
services, and in the development of educational standards
that take into account the individual characteristics of stu-
dents.

Thus, the future of inclusive higher education lies not in
the plane of "how to help students with disabilities fit in,"
but in rethinking the very concept of "norm" in an aca-
demic environment where diversity becomes a basic value
and a condition for the quality of education.
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MHCTUTYUMNOHA/IbHAA TOTOBHOCTb KASAXCTAHCKNX YHUBEPCUTETOB K
BHEAPEHUIO NCKYCCTBEHHOIO MHTENNEKTA: YCn10oBUA, OTPAHNYEHNA U
HAMNPABJIEHNA PA3BUTUA

3akuposa [.U.*'2, Poiekuna H.B.?, Wakyan LL.LL."

"YHusepcumem «TypaH», Aimamel, Kaszaxcmar; 2YHusepcumem ym6oae0ma, bepau, fepmarus; *Egpasulickuli HayuoHanbHoil
yHusepcumem um. J1.H. lymunesa, Acmana, KazaxcmaH

AHHOTALMA. CtpemutenbHoe pacnpocTpaHeHWe TeXHONOTMA WCKYCCTBEHHOrO WHTennekTa TpebyeT OT yHMBEpCMTETOB
ajlanTauuy Ha ypOBHe CTpaTernyeckux M HOpMaTUBHbIX AOKYMeHTOB. HecMOTps Ha akTMBHOe pOpMUPOBaHME HaLVOHaNbHOM
HopmaTuBHOM 6a3bl B cdepe WCKYCCTBEHHOrO WHTENNeKTa, CTerneHb e€ OTpaXeHWs B WHCTUTYLIMOHAabHbIX [OKyMeHTax
YHMBEPCUTETOB OCTaéTCA HeAOCTaTOUYHO M3y4yeHHOW. Llenbto nccnepaoBaHna ABASETCA OLEHKa UHCTUTYLMOHANbHOW FOTOBHOCTU
Ka3axXCTaHCKUX YHUBEPCUTETOB K BHEAPEHUIO WNCKYCCTBEHHOIO MHTE/IIEKTa Ha OCHOBE KOHTEHT-aHa/M3a WX CTpaTernveckmx u
HOPMATMBHbIX JOKYMEHTOB. SMMUPUYECKYHO OCHOBY COCTaBMAM 52 [OKyMeHTa, pasMelléHHble B OTKPbITOM AocTyne. AHanu3
OCYLLeCTBAANCA C UCMO/Ib30BaHNEM aBTOPCKON aHaAUTMUECKOW MaTpULbl, BKIOYatOLLEe TPU U3MePeHMs: 3TUYeckoe, NpaBoBoe
1 coumanbHoe. Pe3y/ibTaTbl MOKa3blBatOT, YTO B pamMKax aHain3nMpyemMoi BbiIbopku okono 75% KeincoB OTHOCATCA K HayalbHOMY
YPOBHIO MHCTUTYLMOHAIbHOV FOTOBHOCTU M HE COZlepXKaT CoAep KaTeslbHbIX HOPM, PETYANPYHOLLMUX UCMO/Ib30BaHNE UCKYCCTBEHHOTO
WHTeNeKTa. BbifiBeH CCTeMHbIV pa3pbiB MexXay GOPMUPOBaHMEM HaLIMOHaAbHOW HOPMaTUBHOW 6a3bl 1 e€ onepaLnoHanv3aumnen
Ha ypoBHe yHMBepcuTeTOB. Ha OCHOBE MOJyUYeHHbIX AaHHbIX NpPeAnoXeHa TUMONOTNA KeNCOB MO YPOBHIO UHCTUTYLIMOHAIBHOWM
FOTOBHOCTU, a Takxe CHOPMYyANpPOBaHbl MPUHLMMbI Pa3paboTku MHCTUTYLIMOHAIBHOW NOAUTUKM UCMONb30BaHNA UCKYCCTBEHHOTO
WHTennekTa. [lonyyeHHble pe3yabTaTbl CBUAETENbCTBYIOT O HeOOXOAMMOCTU Mepexoja OT JAekNapaTMBHOIO BKAKOUYEHUA
NCKYCCTBEHHOTO WHTENNEeKTa B CTpaTernyeckme AOKyMeHTbl K pa3paboTke KOMMAEKCHbIX HOPMaTMBHbIX paMok. MpakTuueckas
3HaYMMOCTb UCCNEA0BaHNA 3aK/IOYaeTCA B BO3MOXHOCTU UCMOJ/b30BaHWA ero pesy/ibTaToB yHMBEPCUTETaMU U peryatopamu
Npw COBEPLLEHCTBOBAHMM NOJIUTUKM BHEAPEHNA NCKYCCTBEHHOTO MHTENIEeKTa.

K/TFOYEBBIE C/TIOBA: 1CKyCCTBEHHBIN WHTENNEKT, UHCTUTYLIMOHAIbHAs FOTOBHOCTb, BbiCLlee 0bpa3oBaHmMe, KOHTEHT-aHanus,
atuka W, nybanuHbii cektop, KasaxcraH

KasakcTaHablK YHUBepCUTETTEPAiH dKacaHAbl MHTENNIEKTTi eHridyre MHCTUTYLLMOHAAABIK,
AaUbIHADbIFbI: LUAPTTapPbl, LWUeKTey/epl XXKaHe AaMy GanITTapbl
3akuposa [.W.*"2, Poiekuna H.B.2, Wakyan LLI.LLL."

T«TypaH» yHUsepcumemi, Aamamei, Kazaxkcmar; “fym60160m yHusepcumemi, bepsiuH, [epmarus; 3/1.H. l'ymunes amoiHOaGFbI
Eypasus yimmelk yHusepcumemi, AcmaHa, KazakcmaH

AHAATIMA. XacaHAbl VHTENNEKT TEXHONOTUANAPbIHbIH >KeAen Tapanybl YHUBEPCUTETTEPAEH CTPATEruablK >X8He HOPMATUBTIK KyxKaTtap
JeHreiiHae Geliimaenysi Tanan eteai. XacaHAbl VHTENNEKT canacbiHAa YATTbIK HOPMAaTMBTIK 6asaHbiH, 6enceHai KanbinTacybliHa kKapamacTaH,
OHbIH, YHUBEPCUTETTEPAIH MHCTUTYLIMOHANABIK Ky>KaTTapblHAa KepiHic Taby Aspexeci XeTKinikTi AeHrelife 3epTTenmereH. 3epTreyaiH, MakcaTbl
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