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ABSTRACT. The article examines the features of the diagnostic competence of future peda-gogical psychologists in
the context of the digital transformation of higher education. An analysis of contemporary national and international studies
shows that the development of the digital educational environment has significantly changed the content of the professional
activity of teacher-psychologists, particularly in the field of psychological and pedagogical diagnostics. The traditional model
of diagnostic competence, including motivational-value, cognitive, operational-activity, and reflective-evaluative components,
requires conceptual expansion due to the widespread implementation of digital diagnostic technologies, artificial intelligence,
digital analytics, and automated processing of diagnostic information.

The purpose of the study is to theoretically substantiate the author's five-component mod-el of diagnostic competence of
future educational psychologists..

The methodological basis of the research includes competence-based, systemic, activity-based, and digital approaches. The
study employs methods of theoretical analysis, comparative analysis of national and international research, modeling, and scientific
generalization.

The scientific novelty of the research lies in the further development of the previously proposed model of diagnostic
competence through its transformation in accordance with modern conditions of educational digitalization by introducing a
digital diagnostic component. It is substantiated that the digital component is not an independent professional competence but
rep-resents a structural element of diagnostic competence that ensures the effective use of digital technologies in psychological
and pedagogical diagnostics.

The practical significance of the research lies in the possibility of applying the proposed model in the development of educational
programs for training teacher-psychologists, updating the content of psychological and pedagogical disciplines, and designing a
system for developing diagnostic competence in a digital educational environment.

KEYWORDS: diagnostic competence, teacher-psychologist, digitalization of education, digital competence, digital diagnostic
component, psychological and pedagogical diagnostics, digital educational environment.

AvnarHoctnueckas KOMMETEHTHOCTb 6yAyLLMX NeAaroroB-ncMxoJoroB B yCJ10BUAX
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AHHOTALUA. B cTatbe paccmaTprBaeTcsi OCOBEHHOCTU  AMarHOCTUYECKOW KOMMETEHTHOCTW By-AyLLnX NejarorosB-ncuxonoroB B yCAOBUAX
LmpoBol TpaHcPOpPMaL MM BbICLIEro 06pa3oBaHMA.

AHanv3 COBPEMEHHbIX OTeYeCTBEHHbIX W 3apybexHbIX WCCeAoBaHWI MokasbiBaeT, YTo pa3sBuTve LuUdpoBov obpasoBaTeNbHOW cCpesapl
CYLLECTBEHHO W3MEHWIO cofepkaHve npodeccroHaNbHOM Je-ATeNbHOCT Mnejarora-ncvMxosnora, npexzae Bcero B 061acTy MCUMXONOrO-
nesarornyeckort AMarHo-cTuku. TpaguuUMOHHas MOJAeNb AMarHOCTUYECKOM KOMMETEHTHOCTYW, BKAHOYaoLWas MOTMBALMOHHO-LEHHOCTHbIN,
KOFHUTMBHBbIN, OMNepaunoHHO-AeATeNbHOCTHBIN 1 PedNeKCUBHO-OLLEHOYHbIA KOMMO-HEHTbI, TPeBbyeT KOHLENTyaabHOro PaclUMpeHns C y4eToMm
LUMPOKOrO BHEeAPEHWs LIMPPOBLIX ANAa-THOCTUYECKUX TEXHONOTWI, UCKYCCTBEHHOTO MHTENNEKTa, LIMPPOBON aHaAUTUKKN 1 aBTOMAaTU3UPO-BaHHOM
06paboTkM ANarHOCTMHECKOW NHPOPMALMN.

Llenb nccnesoBaHus 3aknto4aeTcs B TEOPETUYECKOM 060CHOBaHNM aBTOPCKOM MATUKOM-MOHEHTHON MOAEV AMArHOCTNYECKOW KOMMNETEHTHOCTM
6yAyLLMX NesaroroB-ncMxoa0ros.

MeTtogonornyeckyto OCHOBY WCCAEAOBaHUA COCTaBUAWM KOMMETEHTHOCTHbIW, CUCTEM-HbIW, JEATENbHOCTHBIA W LMPPOBON MOAXOZAbI.
Vcnonb3oBaHbl METOAbI TEOPETUYECKOTO aHaNN-3a, CPaBHUTENIbHO-COMOCTaBUTEIbHOMO aHain3a OTEUYECTBEHHbIX M 3apy6eXHbIX NCCaef0BaHUNR,
MOJeNMPOBaHUA N Hay4YHOro 0bobLLeHWs.

HayuHas HOBM3Ha MCCeAOBaHUA 3aKNOYAETC B TOM, UYTO pa3paboTaHHas paHee aBTO-POM MOZENb AMArHOCTUYECKOW KOMMETEHTHOCTM
TpaHchOpMUPYyeTCs B COOTBETCTBMU C COBPE-MEHHbIMWU YCAOBMAMU LMdpoBU3aLmny obpa3oBaHNA NOCPesCTBOM BBeAeHWs LudpoBoro aua-
rHOCTMYECKOro KOMMOHeHTa. [loka3aHo, UTo LUndpPOBOM KOMMOHEHT He ABAAETCS CaMOCTONA-TeNbHOW NPOdeCcCrOoHaNbHON KOMMETEHTHOCTLHO, a
npeacTaBnser coboW CTPYKTYPHbBIN 3NEMEHT AMarHOCTUYECKOM KOMMETEHTHOCTY, obecneumnBatownii 3¢dekTMBHOE NCNoab30BaHNE LdPO-BbIX
TEXHOIOTU B MCUXONOrO-Nesjarornyeckon AmarHocTmke.

MpakTryeckas 3HaYNMOCTb UCCNeA0BAHNA COCTONT B BO3MOXKHOCTU UCMO/Ib30BaHWA NPeA/I0XKEHHOM MOAENV Npu pa3paboTke 0bpa3oBaTe/ibHbIX
nporpaMm NoAroTOBKM NeAaroroB-ncuxonoros, O6HOBNIEHUN COAepPXKaHNA NMCUXONOrO-MeAarormyecknx AUCLMMINH U MPOeKTUPO-BaHUN CUCTEMDI
bopMMpPOBaHUNA ANArHOCTUYECKON KOMMETEHTHOCTM B LIMGPOBOIN 06pa3oBa-TeNbHON cpege.

K/JTFOYEBbBIE C/IOBA: srarHoctMyeckas KOMMETEHTHOCTb, Mejaror-ncuxonor, umdposmn-3auma obpasoBaHus, LndpoBas KOMMNETEHTHOCTb,
LUMdPOBON AMArHOCTUYECKUIA KOMMOHEHT, MCUXONOro-nejarornyeckas AnarHocTuka, Lmpposas obpasosaTtesibHas cpesa.

XXofapbl 6inim 6epyaiH unppabik TpaHchopmaLmAckl XKaFaalbiHAaFbl 6onaliak negaror-
ncmxonortrapabliH ANAarHOCTUKaJIbIK KY3bIPeTTIIIrN
A6aynnaesa MN.T.", Canap6aesa LU.C."*, AHecoBa A.)XK.?, Type6aes B.K.?
"l EceHos ameiHOaFsl Kacnuti mexHoi02usAap xaHe UHXUHUpUH2 yHueepcumemi, Akmay, Kazaxcmar; *Topatizsipog
yHusepcumemi, lMasnodap, Kazaxcmar; *Xanen JJocmyxamedoe ameiHOaGrsl Amelpay yHugepcumemi Ameipay, Kazakcman
AHJAATNA. Makanaga xofapbl 6inim 6epyaiH Lndpabik TpaHchopMaLmachl XaFganbiHAa 6onallak neAaror-ncnuxonortapabiH, 4MarHoCTUKanblk,
Ky3bIPEeTTiAIriHIH epeklenikTepi kapacTbipbinagbl. OTaHAbIK XoHe LeTendik 3amaHayu 3epTreynepdi Tangay umbpbik 6inim 6epy opTacbiHbIH,
JaMybl Mejaror-ncuxoNortbiH, Kacibym KbI3METIHIH Ma3MyHbIH, acipece MCUXONOMUs/bIK-MNejarorukanblk AUArHOCTVKA canacblH anTapibiKTai

e3repTKeHiH kepceTesi. MoTuBaUUANbIK-KYHABUIbIK, KOTHUTUBTIK, OMepauusbik-dpeKeTTiK XaHe pediekcuBTi-6aFanay KOMMOHEHTTEpPiHEH
TYpaTblH AMArHOCTMKANbIK —Ky3bIPETTiNIKTIH  ASCTYPAi MOAeni UMdpAblK AUMArHOCTMKANbIK TEXHONOTMANAPAbIH, >KacaHAbl WHTENNEKTTIH,
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UMOPAbIK, aHANUTMKAHbIH, X8HEe AMarHOCTUKaabIK akmnapaTTbl aBTOMATTaHAbIPbIIfaH ©HAeY KypaiAapbliHblH, KeHiHeH eHrisinyiHe 6alinaHbICTbl

TYKblpbIMAAMabIK TYpFblaaH KEHENTYAT KaxeT eTesi.

3epTTeyAiH, MakcaTbl 6osallak neAaror-rncuxonorTapablH AVarHoCTUKabIK Ky3bIPETTIIFiHIH, aBTOP/IbIK HECIiHLLI-MOHEHTTIK MOAEIH TEOPUSA/bIK

Herizzey 60/bin Tabbinagbl.

3epTTeyAiH aicHaMabIK Heri3iH Ky3bIPeTTiNliK, XYMeniK, ic-dpeKeTTiK XXaHe LnbpbiK Tacingep Kyparnabl. 3epTrey 6apbicbiHAa TEOPUSAbIK TanAay,
OTaHAbIK XXIHe LUETEeNAiK 3epTTeynepsi CanbiCTbipMabl-casfacTblpMasbl TanAay, MOAENbAEY XIHe FblAbIMU XUHAKTay a4icTepi KoNAaHbINAbI.

3epTTeyAiH, FbIbIMU XXaHabifbl — 6iniM Bepyai LdpaaHablpyAblH, Kasipri XafgalinapbiHa COMKeC AMarHOCTUKabIK Ky3bIPeTTilik MoAeniH
LMPPAbIK ANarHOCTUKaNbIK KOMMOHEHTTI eHri3y apKblibl ofaH api gambiTyaa. LIndpabik KOMMOHEHT Xeke Kacibu Ky3blpeTTinik peTiHie emec,
MCUXONOTUANBIK-NeAarormkanblk AnarHoCTuKaaa LM pablk TEXHONOrMANapAbl TMIMAT KONAaHYAbl KAMTaMachl3 ETETIH 4UarHOCTUKaIbIK KY3bIPETTiNIiK

KYPbUIbIMbIHbBIH KypaMaac 6eniri peTiHae KapacTbipblaagbl.

3epTTeyAiH, NpakTUKanbiK MaHbI34blIblFbl YCbIHbIIFaH MOAENbAI NeAaror-ncuxonortapabl faspaay bonbiHwa 6inim 6epy bafgapnamanapbiH
a3ipseyse, NCUXONOTUANBIK-NeAarornkanblk MOHAEPAIH Ma3MyHblH >XaHapTyga >aHe uudpabik 6iniM 6epy opTacbiHAa AWMArHOCTUKabIK
Ky3bIPETTiNIKTI KanbINTacTblpy XyWeciH )xobanaysa kongaHy MyMKiHAITIMEH aHblKTanazbl.

TYAIH CO3JEP: anarHocTvikanblk Ky3bIpeTTiik, MeAaror-ncuxonor, 6iiM 6Gepyai LMbpaaHabipy, LndpAblk Ky3bIPETTifiK, LMppabiK
JAMNarHOCTMKaNblkK, KOMMOHEHT, MCUXONOTUANbIK-NeAarornkanblk AnarHocTuka, LMppabik 6inim 6epy oprachi.

INTRODUCTION. Within the framework of the imple-
mentation of the Concept for the Development of High-
er Education and Science of the Republic of Kazakhstan
(2023-2029), digital transformation is viewed as a funda-
mental tool for updating the educational process and im-
proving the quality of specialist training [1]. The current
stage of higher education development is characterized
by profound digital transformation, which has a signifi-
cant impact on the content of the professional training
process for education specialists. The advancement of
digital educational platforms, electronic learning support
systems, artificial intelligence technologies, educational

ata analytics, and online psychodiagnostics is leading
to the improvement of the professional competencies of
educational psychologists. While diagnostic activities pre-
viously relied primarily on the use of classical psychodiag-
nostic methods and direct contact between teachers and
students, today, a significant portion of psychodiagnostic
procedures are conducted directly using digital platforms
and technologies.

In the context of global education policy, digital trans-
formation is a key vector for updating the teaching staff
trainin? system. Against this backdrop, the development
of professional competence in future specialists in psy-
chological and pedagogical education is becoming crit-
ically important. This is due to the fact that modern di-
agnostic practice increasingly relies on the use of digital
tools, electronic resources, and data processing methods.
Contemporary approaches to professional competence
are analyzed in the studies of international authors such
as Shulman LS. [3,4], while issues of diagnostic compe-
tence of teachers have been developed in the works of
F. Schrader [5], M. Gerich [6], and others. In recent years,
these ideas have been further developed in studies of
digital competence of teachers, digital pedagogy, and the
use of artificial intelligence in education.

The problems of developing the diagnostic compe-
tence of future educational psychologists occupy an im-
portant place in psychological and pedagogical science.
Various authors view the concept of diagnostic compe-
tence differently: some offer their own formulations of
this concept, others consider it a component of research
competence or associate it with the formation of a spe-
cialist's diagnostic position [7,8,9,10,11,12]. In our study,
the diagnostic competence of a future educational psy-
chologist was considered as an integrative professional
and personal education that ensures readiness to orga-
nize, conduct, interpret and use the results of psychologi-
cal and pedagogical diagnostics in professional activities.
[13]. According to this concept, the structure and content
of diagnostic competence were substantiated, consisting
of motivational-value, cognitive, operational-activity and
reflexive-evaluative components. This model corresponds
to the logic of the competence-based approach to the
professional training of educational psychologists and
serves as a theoretical basis for the subsequent analysis
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of the development of diagnostic competence in the up-
dated educational conditions of the competence-based
approach and retains its methodological value.

Modern psychological and pedagogical science and
practice are constantly in a situation of expanding the
boundaries of their scientific research and real assistance,
which requires continuous professional training from ed-
ucational psychologists. Recently, the approach of the
educational psychologist to conducting diagnostic activi-
ties has been significantly transformed. Modern scientific
data indicate that digitalization in the field of education is
radically changing the structure of professional training of
educational psychologists. G. Nurkenova, R. Mazhenova
and S. Moldabekova[14] emphasize that in the digital ed-
ucational environment there is an increasing need for fu-
ture specialists to develop professional competencies that
allow them to effectively use digital tools in psychological
and pedagogical practice.

According to A. Mandayeva, A. Aplashova, K. Butenova
and G. Yicel [15], digital competence is the most import-
ant element of the professional training of education-
al psychologists and directly affects the effectiveness of
diagnostic, advisory and correctional and developmental
tasks. Z. S. Mustafaeva[16] focuses on the fact that the
training of future teachers in the field of psychodiag-
nostics cannot be complete without the introduction of
modern digital diagnostic tools, processing and interpre-
tation of research results into the educational process. In
turn, A. Nursulankyzy argues that in higher education, the
targeted development of digital literacy of educational
psychologists is necessary, since their level of proficiency
in digital technologies largely determines the success of
their further professional work [17].

A literature review reveals that domestic and interna-
tional pedagogical research actively explores issues of
teachers' digital competence, digital literacy, digital ped-
agogy, and the digital educational environment. All these
data lead to the conclusion that contemporary scientific
research fully demonstrates the growing importance of
digital technologies in the professional training of educa-
tional psychologists. Many researchers characterize digi-
tal competence as a key prerequisite for the effective im-
plementation of diagnostic, advisory, and corrective-de-
velopmental activities.

Of particular interest is the development of digital lit-
eracy In future specialists, their mastery of modern digital
psychodiagnostic technologies, the improvement of skills
in processing and interpreting diagnostic data, and the
use of digital educational resources in their profession-
al activities. All of this further demonstrates that current
research is largely focused on developing digital compe-
tence in educational psychologists as an independent area
of professional training. However, the issue of transform-
ing diagnostic skills in the context of the digitalization of
the educational environment is addressed sporadically.
Digital technologies are viewed as a means of optimizing
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diagnostic activities, yet their impact on the content and
structure of diagnostic competence itself remains insuffi-
ciently explored. Resolving this contradiction determines
the relevance of this study.

The purpose of our study is to theoretically substantiate
the transformation of the diagnostic competence struc-
ture of future educational psychologists in the context of
digitalization of education and to develop a proprietary
model incorporating a digital diagnostic component.

The research hypothesis is that modern digital trans-
formation processes in education are changing the con-
tent of educational psychologists' professional diagnostic
activities. Consequently, the traditional four-component
structure of diagnostic competence requires conceptu-
al expansion by incorporating a digital diagnostic com-
ponent, ensuring the specialist's readiness to conduct
psychological and pedagogical diagnostics using digital
technologies, digital analytics, and artificial intelligence
tools.

Thus, studying the transformation of the diagnostic
competence of future educational psychologists in the
context of digitalization is a scienthJiocaIIy and practically
significant area that contributes to updating the content
of professional training, developing modern educational
models, and ensuring the effectiveness of psychological
and pedagogical support for participants in the educa-
tional process.

MATERIALS AND METHODS OF RESEARCH. In
our previous study, the diagnostic competence of future
educational psychologists was defined as an integrative
personality trait that ensures the readiness and ability to
conduct psychological and pedagogical assessments, in-
terpret their results, and use them to make professionally
informed decisions [13].

It should also be noted that the previously developed
model of diagnostic competence reflected the require-
ments of educational practice that existed before the
widespread adoption of digital technologies. The intro-
duction and widespread use of Al in the education system
also significantly influences and changes the content of
educators' diagnostic activities, necessitating a theoretical
rethinking of the existing competency framework. Within
the context of this approach, four interrelated compo-
nents of the diagnostic competence of future educational
psychologists are distinguished: motivational-value, cog-
nitive, operational-activity, and reflective-evaluative. The
motivational-value component reflects the specialist's
professional focus and understanding of the significance
of diagnostic activity; The cognitive component includes
a system of knowledge in the fields of psychodiagnos-
tics, developmental psychology, and personality research
methods; the operational-activity component character-
izes the ability to apply diagnostic methods and utilize
diagnostic results in professional practice; and the reflec-
tive-evaluative component is associated with the ability to
analyze and improve one's own diagnostic work.

At the same time, modern changes in the educational
environment necessitate further development of concepts
regarding the structure of diagnostic competence. One of
the key factors in these changes is the digitalization of
education, which is transforming the content and tools of
the professional work of educational psychologists.

The TPACK model of technological pedagogical con-
tent knowledge, proposed by P. Mishra and M. Koéhler,
is crucial for understanding the digital transformation of
teachers' professional activities. The authors note that the
effective use of technology is only possible through the
integration of technological knowledge with pedagogical
and professional knowledge [18]. This position suggests
the need to develop not general digital literacy, but spe-

cilalizid digital competence related to specific profession-
al tasks.

With regard to the work of educational psychologists,
digital technologies are becoming not only a means of
organizing the educational process but also a tool for
psychological and pedagogical diagnostics. The use of
electronic diagnostic platforms, automated processing of
results, digital databases, and artificial intelligence tech-
nologies expands the possibilities for analyzing informa-
tion on student development. At the same time, the use
of such technologies requires the ability of specialists to
critically evaluate the data obtained, consider the limita-
tions of digital tools, and adhere to professional ethical
requirements [18].

An analysis of scientific sources shows that diagnostic
competence and digital competence are currently primar-
ily considered separate areas of professional training. We
believe that the work of educational psychologists in a
digital educational environment requires their integration.

Therefore, a scientific contradiction arises between the
growing role of digital technologies in psychological and
educational diagnostics and the insufficient development
of the structural component of diagnostic competence,
which reflects a specialist's readiness to carry out diag-
nostic activities in a digital educational environment.

We believe that resolving this contradiction requires
expanding the traditional structure of diagnostic com-
petence by incorporating a digital diagnostic component
that reflects the ability of future educational psychologists
to apply digital tools, data analysis technologies, and ar-
tificial intelligence to solve professional diagnostic prob-
lems while adhering to digital ethics and information se-
curity requirements.

RESULTS AND THEIR DISCUSSION. In our previously
developed model, diagnostic competence represented a
four-component structure, including: a motivational-value
component; a cognitive component; an operational-activ-
ity component; and a reflective-evaluative component.

This structure retains its scientific significance; however,
modern digitalization demands its expansion and refine-
ment.

The basis for introducing the new component is the
following changes in the professional activities of edu-
cational psychologists: the transition of some diagnostic
procedures to digital format; the spread of online psycho-
diagnostics; the use of electronic diagnostic databases;
the use of statistical programs for processing results; the
introduction of artificial intelligence technologies; and the
need to protect digital personal data.

Thus, digitalization influences not only the methods of
implementing diagnostic activities but also the content of
a specialist's professional competence.

In this regard, a new structure for the diagnostic com-
petence of future educational psychologists is proposed
in Table 1.

Based on the above, we propose the following defini-
tion of the digital component of di-agnostic competence.
The digital component of diagnostic competence for a
future educational psychologist is an integrative charac-
teristic of a specialist's professional training, reflecting the
ability to use digital technologies, electronic diagnostic
tools, digital analytics methods, and arti-ficial intelligence
technologies to organize, conduct, process, and interpret
the results of psycho-logical and educational assessments
while adhering to professional ethics and information se-
curi-ty requirements.

Thus, the digital diagnostic component serves as a link
between traditional diagnostic competence and the re-
quirements of the digital educational environment. An
important compo-nent of the digital component is tech-
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nological readiness, reflecting the educational psycholo-
gist's practical ability to apply digital tools in their profes-
sional activities.

The next element is analytical and interpretative abil-
ity, related to the specialist's ability to work with digital
diagnostic data. The ability to use artificial intelligence

technologies in diagnos-tic activities occupies a special
place in the structure of the digital component. This area
requires a specialist to be prepared to use intelligent sys-
tems to analyze data, identify specific patterns, and sup-
port the professional decision-making process.

Table 1. Content and indicators of dianostic competence

Component Component Content Key Indicators
Motivational and value- | Awareness of the importance of diagnostic activities, | Interest in diagnostic activities; understanding the role of
based professional focus on studying the student's personality | diagnostics; readiness for professional development
Cognitive A system of knowledge about psychodiagnostics, | Knowledge of diagnostic methods; understanding the

digital technologies, and data analysis principles

capabilities of digital tools; knowledge of the fundamentals
of digital security

Operational and activity-

based technologies

Practical application of diagnostic methods and digital

Conducting diagnostics; working with electronic methods;
processing and interpreting results

Reflective-evaluative
activity

Ability to analyze the results of one's own diagnostic

Assessment of diagnostic quality; professional self-

assessment; improvement of work methods

Digital Diagnostics (New
Component)

diagnostics using digital technologies

Readiness to conduct psychological and pedagogical

Proficiency in digital diagnostic platforms; digital data
analysis; use of Al; adherence to digital ethics

Digital ethics and security are integral elements of the
digital component, as working with digital diagnostic
tools involves processing students' personal data. Thus,
the digital component of diagnostic competence rep-
resents a multidimensional entity, integrating the tech-
nological, analytical, ethical, and professional aspects of
digital diagnostic activity. This result suggests that the
digitalization of education does not abolish the traditional
structure of diagnostic competence, but rather transforms
its content, necessitating the identification of a new struc-
tural element.

According to the research results, it is proposed to con-
sider the diagnostic competence of future educational
psychologists as a dynamic, integrative entity, compris-
ing five interconnected components: motivational-value;
cognitive; operational-activity; reflective-evaluative; and
digital diagnostic.

The proposed model reflects the transition from the
original structural model of diagnostic competence to a
model that meets the requirements of the digital educa-
tional environment.

-

Motivational and value-based
component

Cognitive component

"

Operational and activity-based
component

Reflective-evaluative component

Digital Diagnostics component

Figure 1. Modified model of diagnostic competence
of a future educational psychologist

Our proposed model is based on the premise that digi-
talization does not replace the fun-damental professional
qualities of an educational psychologist, but rather ex-
pands their content.

For example, the cognitive component previously in-
cluded knowledge of psychodiagnos-tics, personality
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psychology, and research methods. In the context of dig-
italization, it is supple-mented by knowledge of digital
diagnostic tools, the principles of processing large data
sets, the capabilities of artificial intelligence, and the lim-
itations of digital diagnostic methods.

The operational-activity component is transformed by
the inclusion of practical actions re-lated to the use of
electronic diagnostic platforms, digital tests, and auto-
mated systems for ana-lyzing results.

The reflective-evaluative component acquires new
content, since the specialist must not only evaluate the
quality of their own diagnostic activities but also critically
analyze the reliability of digital tools, the accuracy of au-
tomated data processing, and the ethical implications of
using digital technologies.

To determine the content of the new component, we
identified four criteria for its devel-opment.

Table 2. Criteria and indicators of the digital diag-
nostic component

Criterion Content Indicators
Understanding the role
Awareness of the of digital diagnostics;
Motivational- |importance of digital willingness to use digital

value criterion |technologies in

diagnostic work

tools; professional
motivation to master
technology

Knowledge of digital
diagnostic methods;
understanding of data
processing principles;
knowledge of digital
security requirements

Use of online methods;

Acquiring a knowledge
base on digital
psychodiagnostics

Motivational-
value criterion

Practical- - . oLE ]
p Ability to apply digital | work with digital
tecclmcélr?gr:cal tools in diagnostic work | platforms; analysis and

visualization of results

Respect for privacy;
assessing the reliability
of digital tools;
understanding the
professional limitations
of Al

Ethical-reflexive
criterion

Ability to apply digital
tools in diagnostic work

Based on the analysis of the component's content,
three levels of development were iden-tified.

Low Level. Characterized by a limited understanding
of the capabilities of digital technologies in psychological
and pedagogical diagnostics. The future specialist uses
digital tools primarily at the user level and experiences
difficulties in selecting digital diagnostic tools and inter-
preting the ob-tained data.

Medium Level
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Assumes basic knowledge and skills in using digital di-
agnostic technologies. The future educational psycholo-
gist is capable of applying electronic diagnostic methods
and processing the results, but requires methodological
support when using complex digital tools.

High Level

Characterized by a systematic readiness to implement
digital psychological and pedagogi-cal diagnostics. The
specialist is able to independently select digital diag-
nostic tools, analyze the obtained data, and utilize the
capabilities of digital analytics and artificial intelligence,
while en-suring compliance with professional and ethical
requirements.

These results suggest that the modern diagnostic com-
petence of future educational psy-chologists should be
viewed as an evolving system, the content of which is
determined by changes in the professional environment.
Our proposed model also continues to develop our con-
cept of diagnostic competence, expanding it in line with
current trends in the digitalization of education. Unlike
existing approaches, which view digital competence pri-
marily as an independ-ent characteristic of a specialist,
this study directly integrates the digital component into
the structure of diagnostic competence.

This conclusion is consistent with contemporary inter-
national research on the digital trans-formation of teach-
er education.

For example, P. Mishra and M. Koehler, in their TPACK
model, demonstrated that the effective use of technology
is only possible through the integration of technological
knowledge with the professional content of a teacher's
work. However, as applied to educational psycholo-gists,
this idea requires further development, as not only the
educational process but also the spe-cialist's diagnostic
work is becoming the object of digitalization [19]. The
Dig Comp Edu con-cept, developed by C. Redecker, also
emphasizes the importance of digital assessment, data
analysis, and the use of digital tools to support students'
individual development. However, this model is primarily
focused on pedagogical activity and does not address the
specifics of profes-sional psychological and pedagogical
diagnostics [20].

Studies of teachers' diagnostic competence (Schrader,
Stidkamp, Praetorius) show that the quality of profession-
al performance is determined by a specialist’s ability to
collect, analyze, and interpret information about student
development. In the digital environment, these processes
are taking on new forms of implementation, confirming
the need to develop a digital diagnostic component.
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EFFECTIVE POLICIES AND MEASURES TO ENSURE COMFORTABLE ADAPTATION OF
STUDENTS IN INCLUSIVE HIGHER EDUCATION: AN ANALYTICAL REVIEW

Knissarina M.", Abdullayeva P.?, Togaibayeva A.3, Ramazanova D.**

"West Kazakhstan Medical University named after Marat Ospanov, Aktobe, Kazakhstan; ?Caspian University of Technology and
Engineering named after Sh. Yesenova, Aktau, Kazakhstan; *K. Zhubanov Aktobe Regional University, Aktobe, Kazakhstan

ANNOTATION. Inclusive higher education is becoming a global priority, but access to universities does not guarantee
successful adaptation and retention of students from vulnerable groups. The problem of comfortable personal adaptation in an
inclusive environment requires a systematic analysis of effective policies and practical measures. Goal. To conduct an analytical
review of modern approaches, policies and measures that ensure successful adaptation of students in an inclusive higher education
environment, with an emphasis on identifying effective strategies and remaining barriers. Methodology. The review was carried
out using a systematic approach to the analysis of international publications (2015-2026), including empirical studies, literature
reviews and case studies. Results. Three key clusters of effective measures have been identified: personalized academic and
psychosocial support, institutional digital accessibility, and partnership programs that create "bridges" between vulnerable groups
and the university environment. A critical gap has been established between the proclaimed policies and their implementation,
related to insufficient teacher training, fragmented funding, and the persistence of a "deficit model" in the perception of students.
Conclusion. Effective adaptation requires a shift from reactive measures to a proactive institutional strategy that integrates the
principles of universal learning design (UDL) and considers inclusion as the foundation of educational quality, rather than as an
additional burden.

KEYWORDS: inclusive higher education, student adaptation, inclusion policy, universal learning design, digital accessibility,
psychosocial support, student retention, social justice.
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