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ABSTRACT. Quality insurance in higher education serves as an essential mechanism to ensure academic standards,
institutional responsibility and continuous improvement, especially in rapidly evolving educational landscapes of India
and Kazakhstan. This summary examines the importance of quality assurance in these two countries, highlighting the
distinct challenges they face and the adaptive strategies used to improve educational results. In India, the diversity
of the education system, characterized by its vast number of various quality institutions and levels, has an important
challenge. In addition, systemic problems such as financing of disparities, regulatory inconsistencies and the need
to develop faculty further complicates quality insurance. To meet these challenges, India has adopted a multiple
facets approach which includes the creation of accreditation agencies and the promotion of academic flexibility
thanks to innovative teaching practices. Conversely, the Kazakhstan higher education system, although shaped by
its post-Soviet heritage, undergoes substantial reforms aimed at aligning international standards. Despite significant
government investments in education, challenges such as the initial lack of a robust quality insurance framework
and the insufficient commitment of stakeholders remain significant. Kazakhstan has adopted strategies focused on
international collaboration, including partnerships with Western universities and participation in global accreditation
programs, to improve its quality of education. Thanks to a comparative analysis, this summary reveals that India and
Kazakhstan are faced with unique obstacles in their pursuit of quality insurance in higher education, but they also
share a commitment to adaptive strategies aimed at promoting academic excellence. While these nations continue to
evolve, the integration of quality insurance mechanisms will be essential to ensure that their higher education systems
meet not only the needs of their populations, but also contribute to the production and worldwide dissemination.
Understanding these dynamics is essential for decision -makers, educators and stakeholders invested in the future of
higher education in the two contexts.

KEYWORDS: quality assurance, higher education, India, Kazakhstan, accrediting processes, educational policy,
continuous improvement.
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'Kacnuin koramablk yHuBepcuteTi, Anmathbl K., KasakctaH Pecny6avkacsl
2Sage yHuBepcuTeTiHiH Medi-Caps FblbIM >X8HE TEXHONOTMUA MHCTUTYThI, VIHAOP K., YHAicTaH Pecny6avkacsl

AHAATMA. Xorapbl 6iniMm 6epy canacbiHAafbl CanaHbl KaMTamachl3 eTy — akaeMusablK CTaHAapTTapAbl cakTay,
WMHCTUTYLMOHANAbIK >KayanKepLUiNiKTi HblFalTy dXaHe Y34iKCi3 XeTiNZipyAiH MaHbI3Zbl TeTiri 60bIn Tabblnabl, acipece
YHgaictaH MeH KazakcTaH cusikTbl KapkblHAbI faMbln Kese XaTkaH 6iniM 6epy keHicTikTepiHge. byn aHHOTaums aTanfaH
eKi enferi canaHbl KamTaMacbl3 eTyAiH MaHbI3AblblFblH 3epAeneii, onapablb 6etne-6eT Kenin OTblpfaH ©3iHAIK
CblH-KaTepaepiH XaHe 6inim H6epy HaTMXKeNepiH XakcapTyFfa bafbiTTanFaH HbeniMaeny cTpaternanapbiH aikbiHAANAbI.
YHgicTaHaa 6inim Hepy >KyMeciHiH, dpKenkiniri MeH KenkblpAblblfbl, cana AeHrennepi sapTypai MekemenepaiH, KenTiri
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avTapAablKTan KUbIHAbIK Tyablpadbl. bysaH 6enek, kap>KbliaHAbIpyAaFbl TEHCI3AIKTEP, HOPMATUBTIK-KYKbIKTHIK Kail-
WbINbIKTAP XaHe MPOPeCcCoPblK-OKbITYLbIIbIK, KypamAbl AaMbITy KaXeTTifir CUAKTbI XYyNeni Macesnenep canaHbl
KamTamachbl3 eTyre keaepri Kentipesi. byn KMbIHAbIKTapAbl eHcepy YWiH YHAICTaH canaHbl kaMTaMachl3 eTyaiH, 6ip-
Helle KblpAbl TaCiNAEPiH Kabbingazbl, COHbIH, iWiHAE aKKPEAUTTEY areHTTIKTEPIH KypY >K9HEe WHHOBaLMANbIK OKbITY
TaXIipnbeci apkbiNbl akaseMUANbIK MKEMAINIKTI apTTbipy 6ap. KepiciHlie, MOCTKEHECTIK MypaHbIH, biknaabIMeH KaJbin-
TackaH KasakcTaHHbIH Xofapbl 6iniM Bepy Xyneci xanbikapablk CTaHAapTTapFa CakecTeHAipy bafbiTbiHAA ayKbIMAbI
pedopmanapabl 6actaH eTkepyse. MemnekeTTiH 6inim bepyre GafbiTTasfaH eneyni MHBeCTULMANAPbIHA KapaMacTaH,
canaHbl KaMTaMachl3 eTyAiH OPHbIKTbI XYMECiHIH 6acTankblgza 60aMaybl XXaHe MyAAeni TapanTapAbiH XeTKinikci3 6en-
CeHAiniri ani fe e3ekTi Macenenep KatapbiHaa. KasakctaH canaHbl apTTbipy MaKcaTbiHAa H6aTbiC yHUBEPCUTETTEPIMEH
SpINTECTiK OpHaTy XoHe >ahaHAblK akkpeautTey bafaapiamanapblHa KaTbiCy CUAKTbI Xaslblkapasblk bIHTbIMaKTa-
CTbIKKA HEeri3gesreH crpaternsanapgbl xysere acbipyga. CanbiCTbipMasnbl Tangay apkblibl 6yn 3eptrey YHAiCcTaH MeH
KasakcTaHHbIH Xofapbl 6iniM 6epyaeri canaHbl KaMTaMachl3 eTy XO/bIHAA ©3iHe ToH Keaeprinepre Tan 60/bIn OTbl-
pfaHblH KepceTeai, ananga exi en fe akageMusnblk, Y34iKCi3gikke XeTyre bafbiTTanfaH berimgeny ctpaTernsnapbiH
eHrisyse bipaen HMeTTeCTiK TaHbITyAa. byn MmeMnekeTTep ©3 famy XOJbIH XaffacTbipa OTbIpbIN, canaHbl KaMTaMachi3
eTy TETIKTEPIH eHri3y apKblibl TEK ©3 XalKbIHbIH, KaXKETTINIKTEPIH KaHafaTTaHAbIPbIN KaHa KoWmal, 6iniMm eHgipici MeH
OHbl XahaHabIk AeHrelae TapaTyfa ga yaec Koca anagbl. Ocbl yaepicTepai TepeH, TYCiHy — eki engeri >Xofapbl 6iNiMHIH,
6onawafbiHa MyAAeNi WeLiM KabblagayLwbliap, OKbITyLbIIAP MEH CTENKXONAEPep YLIWiH aca MaHbI3abl.

TYWIH CO3[EP: canaHbl kamMTaMachi3 eTy, Xofapbl 6iim, YHaicTaH, KasakcTaH, akkpeanTtey yaepictepi, 6inim
casicatbl, Y34iKCi3 XeTingipy.
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AHHOTALLUA. B cTatbe paccmMaTpuBatoTCs akTyasbHble BOMPOCHI obecrneyeHns KkavyecTBa B CUCTEME BbICLIEro
obpazoBaHua B NIHAMKM 1 KasaxcTaHe — CTpaHax C pasinyYHbIMU UCTOPUKO-KYABTYPHBIMU Y UHCTUTYLIMOHANbHBIMU
YCNOBUAMM, HO CXOXMMM CTPEMIEHNAMMN K MOAEPHM3aLUN N MeXAyHapOoAHOM nHTerpaunm. ObecneyeHne kayecTBa
BbICTyMaeT BaXKHEeWLIMM MeXaHW3MOM, HamnpaBs/ieHHbIM Ha NojAep>KaHne akafeMUYeckux CTaH4apToB, yKpenaeHne
WHCTUTYLMOHa/IbHOV OTBETCTBEHHOCTU W AOCTUXEHMe YCTOMUMBOro pa3BnTua obpasosaTtesnbHol chepsbl. Llenb mc-
CNefloBaHNA 3aKNH0YaETCA B MPOBEAEHUN CPABHUTEILHOTO aHasM3a NOAXOAOB K 0becrneyeHnto KayecTBa B CUCTeMax
BbiCLlero obpasoBaHusa ViHAMM 1 KasaxcTaHa, BbIABAEHUN KNFHOUEBbIX BbI3OBOB, C KOTOPbLIMY CTa/IKMBAOTCA 3TU CTpa-
Hbl, U onpegeneHnn spPeKTUBHbLIX CTpaTernii agantaumn. Metogonorna nccnefoBaHna OCHOBaHa Ha aHaIMTUYECKOM
1 CPaBHUTENbHOM MOAXOAAX C MPUMEHEHMEM JOKYMEHTaNIbHOrO aHann3a HOPMaTUBHbIX aKTOB, CTPaTernyecknx npo-
rpamMm B chepe 06pa3oBaHNA N aKKPeAMTALMOHHBIX MPaKTUK. OPUrMHANIBHOCTb U LIEHHOCTb JaHHOrO NUCCef0BaHNA
3aKNH0YarOTCA B COMOCTaBNEHNN YHUKAILHOTO OMbiTa ABYX rOCYAapCTB, YTO NO3BOAAET raybe NoHATb TpaHCPopMma-
LIMOHHble npoLecchl B chepe obecneyeHms KauyecTBa BbICLLEr0 06pa3oBaHusA B YCI0BUAX I106anv3aunm. PesyabTatsl
aHanv3a nokasblBatoT, YTo MIHAMA CTankMBaeTCA C TaKUMWU TPYAHOCTAMM, KaK MHCTUTYLIMOHaNbHOE pa3Hoobpasve,
HepaBHOMEPHOCTb PUHAHCMPOBAHWA, PeryaaTopHas pparMeHTapHOCTb U HexBaTKa KBaninpuLMPOBaHHbIX Npenoja-
BaTe/NbCKMX KafpoB. B OTBET Ha 3Tu BbI3OBbLI CTpaHa peannsyeT KOMMAEKCHYH CTPaTervto, BKAKOUaoLWYyO pa3sutne
aKKpeAMTaLMOHHbBIX CTPYKTYP U BHEAPEHNE NHHOBALMOHHbIX Nejarornueckmx npaktuk. KasaxcraH, B CBOKO ouepesb,
ocyllecTBifeT MaclwTabHble pedpopMbl, Hanpas/ieHHbIE Ha MPUBEAEHNE CUCTEMBbI BbICLLIErO 06pa3oBaHMa K MeXayHa-
POAHBIM CTaHAapTaM, HECMOTPS Ha CoOXpaHstoLMecs NpobaemMsl, CBS3aHHbIE C MepBOHaYalbHbIM OTCYTCTBMEM YCTON-
UYMBOW CMCTEMbI obecneyeHns KayecTBa v OrpaHNYeHHON BOBIEYEHHOCTBIO 3aMHTEPECOBaHHbIX CTOPOH. AKTUBHOE
MeXAyHapOoAHOe COTPYAHMYECTBO, yYacTue B r106abHbIX akKkpeAUTaLMOHHbIX MHULMATUBAX U pa3BUTUE NapTHEPCTB
C 3apybe>XKHbIMUN YHUBEPCUTETAMUN CTAHOBATCS BaXKHbIMM GaKTOpaMu NMOBbILLIEHNA Ka4eCTBa Ka3axCcTaHCKoro obpaso-
BaHMA. CpaBHWUTE/IbHbLIN aHaAN3 NOKa3blBaeT, YTO, HECMOTPA Ha Pa3INyMA B KOHTEKCTe, 0be CTpaHbl AeMOHCTPUPYIOT
CTpeMeHVe K BHeApeHWIo 3PPEKTUBHbIX 1 afanTUBHbIX CTpaTerin obecneveHns kauyecTsa, HanpasaeHHbIX Ha NMOBbI-
LeHNe KOHKYPEeHTOCNMOCOBHOCTM HaLMOHa/IbHbIX CUCTEM BbICLLIErO 0bpa3oBaHus B rnobanbHOM 0bpasoBaTeslbHOM
NpoCTpaHCcTBe.

KJ/TFOYEBbIE CZTIOBA: o6ecrneueHune kauecTBa, Bbicllee obpasoBaHue, ViHans, KaszaxctaH, npoLuecchl akkpeanTa-
Lum, obpasoBaTesibHas NOANTMKA, HEMPEpPbIBHOE Yy4lleHue.
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INTRODUCTION. The quality guarantee in
higher education has become a fundamental factor
in the global landscape, supporting the guarantee
of educational standards and the improvement of
institutional credibility. As nations strive to compete
in a globalized economy, the emphasis on quality
guarantee mechanisms has become increasingly
pronounced. These mechanisms not only facilitate
the delivery of high quality education, but also
encourage confidence among interested parties,
including students, employers and academic
institutions. However, the implementation of
effective quality guarantee practices is full of
challenges, particularly in various contexts such as
India and Kazakhstan.

In India, the vast and heterogeneous educational
panorama presents unique obstacles, including
variations in institutional resources, regional
disparities and different regulatory frameworks. The
need for a quality guarantee cohesive framework
that accommodates these variations is essential
to guarantee educational equivalence and equity
throughout the country. Meanwhile, Kazakhstan,
who has suffered significant educational reforms
since its independence, faces its own set of
challenges, includingthetransitionfromacentralized
educational system to one that emphasizes quality
and responsibility. The integration of international
standards within a locally relevant context remains
a pressing concern.

This article aims to analyze the importance of
quality guarantee in higher education at a global
scale, with an approach concentrated in the critical
role it plays in the educational landscapes of India
and Kazakhstan. When examining the challenges
that these nations face, the article underlines the
need for adaptive and culturally sensitive quality
guarantee systems that can respond to the intricate
demands of modern education while improving
global competitiveness. The search for quality in
higher education is a fundamental focus for nations
trying to improve their educational landscapes,
with various institutions that emerge to face this
challenge. In this context, the independent Agency
for accreditation and rating (IAAR) in Kazakhstan
and the University Grants Commission (UGC) in
India represent two distinct but significant paintings
aimed at guaranteeing educational excellence.
While both organizations share general objectives
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to promote quality guarantee and to improve
higher education standards, their structures and
functions reveal significant differences that reflect
their national contexts.

The IAAR operates as an independent entity,
mainly in charge of the accreditation of the higher
educational institutions and the evaluation of their
services with respect to the established benchmarks.
His approach emphasizes transparency and
responsibility, incorporating the involvement of the
parties concerned in the evaluation process. On the
contrary, the UGC, a statutory body, exercises a wider
regulatory influence on universities and colleges in
India. In addition to the quality insurance, the UGC
is responsible for funding, promotion of research
and development of higher education policies.

Despite their common attention on quality, the
methodsused by IAARand UGChighlightcontrasting
approaches. The IAR method is characterized by a
systematic evaluation process based on evidence,
promoting a culture of continuous improvement
between the institutions. On the contrary, the UCC
framework integrates a more prescriptive regulatory
position, imposing respect for national policies and
guidelines, which can sometimes hinder institutional
autonomy.

This article undertakes to dissect these similarities
and differences, providing a complete analysis
of how IAAR and UGC align their functions and
objectives with the wider objectives of educational
progress in Kazakhstan and India, respectively.
Through this comparative evaluation, insights will
be revealed on their effectiveness and adaptability
to the evolution of higher education.

MATERIALS AND METHODS OF RESEACH.
This research will use a qualitative comparative
methodology to analyze critical roles and unique
quality guarantee challenges in higher education
in India and Kazakhstan. The primary data will be
collected through semi-structured interviews with
the main parties concerned, including university
administrators, members of the faculty and
quality insurance professionals in both countries.
The interview questions will focus on existing
quality guarantee framework, perceived efficacy
and challenges that they had to face in the
implementation of these paintings in the context of
global educational standards.

In addition, a thematic analysis will be conducted
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to identify common issues and divergent prospects
regarding quality guarantee practices. The sources
of secondary data, such as government relations,
publications of the accreditation bodies and
international assessments, will be revised to provide
a global understanding of the political environment
and institutional responses to the quality guarantee
challenges. The comparative aspect will highlight
the socio-cultural and economic factors that
influence the guarantee of quality in both nations,
thus located their experiences within the wider
global educational panorama. This method aims
to contribute to deepening the quality guarantee
practices that align with international benchmarks.

The University Subsidies Commission (UGC) has
played a fundamental role in guaranteeing quality
guarantee in Indian higher education institutions
since its inception. Its commitment to establish
standards, promote academic excellence and
improve research capacity highlights its importance
in the configuration of higher education. Srivastava,
Tandon and Sachdeva [1] underline the importance
of UGC quality mandate initiatives, pointing out
that consciousness and implementation among
teachers are crucial for effectiveness. In this context,
Phukan [2] analyzes several UGC initiatives aimed at
improving and maintaining quality, emphasizing a
systematic approach for quality improvement.

Despite these efforts, the challenges persistin the
implementation of quality guarantee frameworks.
Deb [3] identifies challenges such as inadequate
infrastructure, the lack of qualified teachers and
resistance to change, which hinders the general
quality of education. Similarly, Garg&Kaushik [4]
highlight the need for continuous quality control
mechanisms in higher education, which remain
underdeveloped in many institutions. This echoes
Singh&Mishra [5], who argue that traditional quality
guarantee practices need adaptation in response to
modern educational demands and innovations.

As Indian higher education evolves, government
and management frameworks must adapt to
market demands. Jha S.K. [6] explores the change
of state education to market, emphasizing that
this transition requires an infrastructure capable of
maintaining quality standards. In addition, Shukla
[7] analyzes the potential of solid governance
mechanisms to improve quality guarantee practices
throughout the sector.

In the light of these challenges, Fernandes, [8]
describes the strategies for implementing alignment
with the National Education Policy of India 2020,
emphasizing the need for a cohesive action to
achieve objectives. Innovations in governance and
quality guarantee must prioritize the participation
of teachers and adopt modern pedagogical
practices, backed by Pandey's criticism [9] from
existing policies in teacher training. Finally, the
role of the National Evaluation and Accreditation
Council is indispensable in this speech, as clarified
by Prakash et al. [10], highlighting the need for
rigorous accreditation standards to ensure quality
education in India.

Higher Education of Kazakhstan is undergoing
significant reform to face quality challenges,
focusing on five main areas: digitization, financing,
curriculum alignment, stakeholder engagement and
technology integration [11]. Digitization is crucial, as
evidenced by the digital gap identified in universities,
illustrating the need for improved quality education.
In addition, financing for on -line teaching is vital,
especially in the development of contexts such as
Zimbabwe, where effective financial strategies are
essential. [12] In addition, the alignment of curricula
with the international demands of the labor market
is imperative, given the technological interruptions
that reshaped management education [13]. This
multifaceted approach promises to strengthen the
guarantee of quality in higher education.

The quality education quality guarantee system
is located in front of unique challenges, including
alignment with international standards and the need
for integration into a knowledge -based economy.
The Bologna process acts as a significant framework
that influences these reforms, demonstrating a
case of transfer and adaptation of policies to the
Kazakh context In addition, the role of the rankings
highlights the coercive and regulatory isomorphism
that affects Kazakhstani higher education policies,
underlining the need for strategic improvements
[14].

The transition to an economy based on
knowledge also has difficulties, since educational
institutions must cultivate innovation and resilience
to improve quality insurance. The implications
of this term on sustainable development emit
the relevance to face pedagogical challenges
considering global practices. The involvement
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of industry in the guarantee of quality through
university-employers-employers emerges as a
critical strategy, showing how collaborative efforts
are fundamental for educational improvement [15].
The global positioning of Kazakhstan requires an
examination of the contributions of international
graduates, illustrating the benefits of their skills
in the progress of the countries of origin [16].
Alternative financing models can also influence the
stability and performance of higher education, thus
offering paths for further developments. Leadership
styles within the management of education higher
at the end model the implementation of these
strategies, underlining the importance of an
effective governance. Addressing systemic issues
requires insights from various contexts, including
local and global educational paintings [17].

RESULTS AND THEIR DISCUSSION. The
evaluation of the IAAR in Kazakhstan reveals
significant strengths, which eventually influences
the scenario of the quality of higher education and
institutional development in the country. One of
IAAR's main strengths is committed to improving
the quality of education through strict accreditation
processes that align with international standards.
This alignment not only facilitates the recognition
of Kazakh institutions in a global scenario, but also
encourages a culture of continuous improvement
among universities. In addition, IAAR plays a key
role in defending the involvement of stakeholders,
as evidenced by their efforts to incorporate the
prospects of various academic and professional
communities. This inclusion promotes a broader
understanding of educational needs and enhances
the relevance of academic programs, particularly
in adapting to the complexities of Kazakhstan's
transition economy. However, the efficacy of IAAR
is slightly impaired by some slight areas of growth,
including resource limitations and insufficient
emphasis on digitization. Although institutions
increasingly use digital tools, IAAR has struggled
to completely integrate these innovations into
their accreditation structures. This gap can make it
difficult for the agency's response to contemporary
educational demands and the rapidly changing
global scenario.

In addition, the impact of IAAR on institutional
development was mixed. Although it boosted some
institutions for higher educational standards, its
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comprehensive influence remains reduced due to
structural and regulatory challenges in the Kazakh
Educational System. As aresult, thereis a critical need
for IAAR to reinforce its operational capabilities and
to engage with international accreditation practices
to further improve the quality of higher education in
Kazakhstan, thus ensuring that they meet national
and global expectations.

On the other hand, in India The University Grants
Commission (UGC) is the principal regulatory
body for higher education in India, established
under the UGC Act of 1956. It plays a crucial role
in funding, accrediting, and maintaining academic
standards across universities and higher education
institutions. Despite its significant mandate, the
UGC faces multiple structural, operational, and
policy challenges that limit its effectiveness as
an accreditation agency. This analysis examines
the strengths, weaknesses, and areas requiring
reform in the UGC's accreditation and regulatory
mechanisms. The UGC functions as a statutory
body empowered by the central government to
oversee higher education. It regulates institutions,
allocates funding, and ensures the maintenance of
academic standards. The governance structure of
the UGC consists of a Chairman, Vice-Chairman,
and ten members appointed by the government.
This composition provides diverse perspectives
from academia, industry, and policy-making bodies,
which enhances its decision-making process. One
of the UGC's primary functions is the allocation of
grants to Central, State, and Deemed Universities
to support infrastructural development, faculty
training, and research initiatives. In the financial year
2023-24, the UGC received 20,560.82 crores from
the Ministry of Education, underscoring its pivotal
role in higher education funding. The UGC has also
undertaken significant initiatives aligned with the
National Education Policy (NEP) 2020, including the
Academic Bank of Credit (ABC) system, which allows
students to transfer and accumulate credits across
institutions, and the Multiple Entry and Exit (ME-ME)
system, which provides flexibility in higher education
pathways. The commission has further encouraged
interdisciplinary and skill-based learning models,
which aim to bridge the gap between academia and
industry. [18]

In addition to funding and regulatory oversight,
the UGC promotes research and innovation
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through initiatives such as the STRIDE program,
which supports trans-disciplinary research, and
the Basic Scientific Research (BSR) grants, which
enhance the research capabilities of universities.
Moreover, the commission has made efforts to
ensure equity and inclusion in higher education
by implementing scholarships and fellowships for
students from marginalized communities, such as
SC/ST, OBC, and economically weaker sections.
The UGC has also established initiatives like the
Anti-Ragging Helpline and Gender Sensitization
Programs to improve campus safety and create a
more inclusive learning environment. To expand
access to higher education, the UGC has integrated
digital and distance learning initiatives, including
the SWAYAM platform and Open and Distance
Learning (ODL) regulations. These programs aim
to make education more accessible, particularly for
students in rural and remote areas. The commission
has also encouraged universities to adopt hybrid
learning models, combining traditional classroom
instruction with digital resources.

Despite these strengths, the UGC faces several
challenges that hinder its effectiveness as an
accreditation agency. One of the most significant
issues is its bureaucratic and rigid structure,
which leads to delays in policy implementation
and fund disbursement. The centralized nature
of its decision-making process limits institutional
autonomy, making it difficult for universities to
adapt to contemporary educational needs. The
accreditation system under the UGC, managed
by the National Assessment and Accreditation
Council (NAAC), has also faced criticism for its
limited reach, lack of transparency, and inconsistent
evaluation mechanisms. Many universities remain
unaccredited or receive accreditation grades that
do not accurately reflect their quality due to flaws
in self-assessment processes. Financial distribution
remains another area of concern. Central universities
receive a disproportionate share of funding, while
state universities often face resource constraints.
Private universities, despite their growing role in
Indian higher education, receive minimal financial
assistance from the UGC. Additionally, institutions
frequently encounter difficulties in accessing
UGC grants due to administrative hurdles and
inefficient bureaucratic procedures. Overlapping
responsibilities with other regulatory bodies, such

as the All India Council for Technical Education
(AICTE), the National Medical Commission (NMC),
and the National Council for Vocational Education
and Training (NCVET), create further confusion and
inefficiencies in policy implementation. Institutional
autonomy remains a contentious issue within
the UGC framework. Universities have expressed
concerns over excessive regulation of curriculum
design, faculty appointments, and assessment
criteria, which restricts their ability to innovate
and respond to changing educational demands.
Moreover, the UGC has struggled to curb the
proliferation of fake universities despite maintaining
an Anti-Fake University Cell. In the 2023-24 period,
it identified 20 fake universities, yet enforcement
mechanisms remain weak, allowing many fraudulent
institutions to continue operating.

CONCLUSION. In conclusion, the roles of
the regulatory body of independent agency for
accreditation and rating (IAAR) and the Commission
for the subsidies of the University (UGC) are
fundamental in establishing and supporting quality
in higher education, although through different
approaches and functions. Both organizations
contribute significantly to the accreditation
processes, promoting international collaboration
and supporting research and development,
however they show distinctive characteristics and
operating methodologies. IAAR works mainly
as an independent entity engaged in improving
educational standards within the institutions.
Underlines an accreditation system based on
evidence, focusing on institutional performance, on
the results of learning and on the commitment of
the interested parties. This independent evaluation
promotes transparency and responsibility, crucial
elements in a highly competitive educational
panorama. On the contrary, the UGC operates
as a government body that not only supervises
funding, but is also providing guidelines and
policies for higher education institutions. The
regulatory framework of the UCC is deeply rooted
in national policy and its accreditation process
is often intertwined with government objectives,
such as the promotion of access to education and
the guarantee of compliance with the educational
standards established at the federal level.

In the examination of international collaboration,
IAAR places a strong emphasis on the creation
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of partnerships that transcend national borders.
Actively encourages institutions to engage
in exchanges that improve their academic
and research profiles on a global phase. This
collaboration is crucial to promote innovation
and spread knowledge in different educational
systems. On the contrary, while the UGC recognizes
the importance of international partnerships, its
efforts are often more aligned with the facilitation
of local respect with global standards rather than
actively promoting international academic mobility.
The UGC initiatives, therefore, can reflect a more
focused approach at national level, underlining the
collaboration that aligns with general government
educational strategies.

The support for research and development
illustrates further distinctions in the roles of these
two bodies. The IAAR pursues a picture that not
only evaluates the quality of the research results,
but also promotes an environment in favor of
innovation and investigation between higher

education institutions. This is exemplified by the
encouragement of interdisciplinary research and
the integration of research in the curriculum. On
the other hand, the UGC directly facilitates the
financing of research and grants, ensuring that
institutions may have the necessary resources to
conduct high quality research. However, this can
also create scenarios in which the research priorities
are strongly influenced by the government agenda,
potentially compromising academic freedom. In
summary, while both IAR and UGC are decisive in
enhancing the quality of higher education, their
approaches spread significantly in accreditation
processes, in international collaborations and in the
support of research and development activities. The
synergistic interaction of both bodies can ultimately
lead to a more robust and dynamic higher education
system, which supports quality and fair access while
promoting innovation and collaboration in the
global arena.
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