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ABSTRACT. The article is devoted to the issue: the use of the reflective method in teaching a foreign language. It is known
that teaching foreign language has different types of effective methods and one of them is reflective method. This study
advances our understanding of language teaching and reflective method. This study is to analyses the reflective method in the
linguistic and discursive behaviour of foreign language students in the process of developing the ability to oral and written
foreign language communication. The authors emphasize that it is reflection that helps in assessing students and develops
such skills as self-assessment, mutual assessment and interest in the language being studied. Reflection techniques help not
only to obtain ready-made information, but also to compare new information with previous materials. Lessons where the
reflective method is used are remembered by the students and give a good result. This article gives a complete concept of
reflection, as well as types of reflection. Students, by reflecting on their actions in the lesson, will be able not only to find out
the gaps in their knowledge, but also to answer the question why it was difficult to work and what skills they need to develop.
This article is intended for students, teachers.
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WETEAN TI/1IH OKbITYAA PEDNIEKCUANDBIK 24I1C

H¥P>XAHOBA XX.A.
nejarorvka fblibiMaapbiHbIH KaHANAATbI
J1.H.T'ymunes atbiHaafbl Eypa3us ynTTeiK yHUBepcuteTi, AcTaHa K., KasakcraH Pecnybamnkacel
PAXUMBEKOBA T.O.
nejarorvka fblibiMaapbiHbIH KaHANAATbI
C.CelipynnuH atbiHaafbl Kasak ArpotexHukanbik yHuBepcuteTi, ActaHa K., Pecnybavka KasaxcraH

AHAATMA. byn makana weTten TifliH okbITyaa pediekcuanbiK a4icTi KongaHy maceneciHe apHanfaH. Lleten TiniH okbITy-
AbIH, 9p TypAi TMiMAi aaicTepi 6onaTbiHbI XXaHe OHbIH, bipi pedaekcnanbIK aaic ekeHi 6enrini. byn 3epTTey okbITyaa pednekcu-
ANbIK SAICTI KONAAHY KaXKeTTiAliri Typasbl TYCiHirimi3ai keHenTeai. by 3epTTey WweTen TiNi CTyaeHTTEPIHIH aybl3Llua >XXaHe >ka36a-
Wa weT TifiHAe KapbIM-KaTblHaC XKacay KabifeTiH JaMbITy npoueciHAe NMHIBUCTUKANbIK YXaHEe ANCKYPCUBTI MiHe3-Ky/bIKTaFbl
pednekcuanbik 9AicTi Tanaayfa bafbiTTanfaH. ABTopsap 6y pednekcuns okylubinapabl 6aranayfa KOMeKTECETiHiH XaHe ©3iH-
e3i baranay, e3apa bafanay >kxoHe OKbITbINATbIH Ti/ire Kbi3bIFYLUbUIbIK CUAKTbI AafAblnapibl AaMbiTaTblHbIH aTan KepceTea,.
Pednekcuns apictepi aalibiH aKnapaTThl anyfa faHa eMec, XKaHa aknapaTTbl 6ypbiHFbl MaTepuangapMeH canblCTbipyFa KOMeKTe-
cepi. Pednekcnanbik ajic KongaHbliFaH cabakTap oKylublnapablH, eCiHAe Kanbim, XKakcbl HaTUXe bepegi. byn makanasa ped-
NIeKCUAHBIH, TOAIbIK TYCiHIri, coHAali-ak pednekcus Typaepi 6epinreH. OkyLibinap cabakKra o3 ic-apekeTiHe O XyripTe OTbIpbIn,
6inimiHaeri onkbINbIKTapAbl aHbIKTan KaHa KolMal, XYMbIC icTey Here KubiH 60n4bl, KaHAal fafabliapabl AaMbITy Kepek
JlereH cypakTtapfa kayan 6epegi. byn Makana cTyseHTTEpre, MyfaniMaepre apHaifaH.

TYNIH CO3[,EP: pednekcus, OKbITy, WETeN Ti/li, cypakTap, sAicTepi, KapbiM-KaTbIHaC.
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OBYUEHNA NHOCTPAHHOMY A3bIKY
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AHHOTALUA. faHHas cTaTbs NOCBALLEHA BOMPOCY: UCMNO/b30BaHUA pedNeKCUBHOrO MeToAa Npu obyvyeHUn NHOCTpaH-
HOMY A3bIKy. /I3BeCTHO, UTO 06yUeHVe NHOCTPaHHOMY A3bIKY MMeeT pa3Hble 3PpPeKTMBHbIE METOAbI 1 OJHUM U3 HUX ABAAETCA
pedneKcMBHBIN MeToZ. DTO UCCNeA0BaHME paclUMPAET Halle NOHMMaHMe 0 HEOBXOANMOCTY UCMOb30BaHNA PedIeKCMBHOTO
MeToAa Npu 0byueHun. [laHHOe nccnepoBaHWe Hanpas/eHO Ha aHan3 pedaeKCMBHOTO MeToja B A3bIKOBOM U NCKYPCMBHOM
NoBeAEHUN NHOA3bIYHbIX CTYAEHTOB B MpoLecce pa3BUTMA CNOCOBHOCTM K YCTHOMY U MMCbMEHHOMY MHOA3bIYHOMY ObLLeHMIOo.
ABTOpPbI NOAYEPKMBAIOT, YUTO UMEHHO pedJieKCns NoMoraeT Npu oLeHMBaHUN 06yyYaloLLMXCA U pa3BMBaeT TakMe HaBblKM Kak
caMooOLIleHMBaHMe, B3aMMOOLLeHMBaHNE N MHTepec K n3yyaeMomy a3biKy. [Tprembl pedekcnn nomoraroT He TO/IbKO NoJsy4yatb
roToByt0 MHPOPMAaLIMIO HO N COMOCTaBAATb HOBYIO MHGOPMaLMIO C NPeAbIAYLIMMN MaTepuanamun. Ypoku, rae ncnosbsyercs
pedneKCMBHBIN MeToJ, 3anoMUHaloTCA 0byUatoWmUMCa 1 AatoT XOpoLUnii pesynbTaT. B faHHONM cTaTbe faeTcs NoJsHOe MOHSA-
The pediekcnm, a Tak >xe Buabl pepnekcum. Obyuarowmecs genas pedpekcmio CBOMX AeNCTBUN Ha YpOKe CMOXET He TOJIbKO
BbIACHUTb NPO6esibl CBOMX 3HAaHWM, HO U OTBETUTb Ha BOMPOC noyemy 6b1710 CI0XKHO paboTtaTb 1 Kakme HaBblKM Heobxoanmo
pa3BuTh y cebs. [laHHas cTaTbA NpeAHa3HauYeHa A8 CTYAEHTOB, NperogaBaTtesei.

K/JTIOYEBbIE C/TOBA: pednekcns, obyueHne, MHOCTPaHHbIN A3blK, BOMPOCHI, MeTOAbl, O6LLeHMe.
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INTRODUCTION. Reflection is the majority of
the educational process, an active and careful, even
persistent consideration of teaching beliefs, and
form of knowledge. Language can be best taught
as problem solving, situational and social setting.
Foreign language teaching is more than a subject,
it is the consideration of tradition, culture, commu-
nication and practice. Reflective teaching in foreign
language study is the driving force to innovative
teaching method for better solutions and manage-
ment from teachers. Z-generation is tech-savvy,
open minded, apart from being aware of rights as
human beings and behave with each other inter-
active, the students class-interaction process need
higher expectations from modern teachers, it is
basic to education in classroom settings, almost all
over the world. Contemporary teaching foreign lan-
guages request teachers to be updated and com-
municative, encourage students to ask questions or
raise problems to clear doubts. A reflective teacher
or advisor identifies teaching and learning prob-
lems, ask students to participate in different situa-
tions, solutions, have experiments with new forms
and ideas. Proficient teachers provide creativity
and innovation, though get their students inspired
and be involved in active classes. Reflective teach-
ing means not only teaching in one side, but also
thinking creatively in learning process also. Teach-
er-student interaction in reflective thinking, which is
never ending continuous action. [1]

In teacher development programs and educa-
tion, reflection is seen as a way of creative thinking
and teaching in solving problematic- pragma tasks,
limiting the scope or interpretation of reflection to
act teaching and performance (Clift, 1990, Gore,
1987). More guidance is needed by preservice in
teaching and learning process to reflect the instruc-
tions, decision making in the class. (Nargo, 2017) [2]

MATERIAL AND METHODS OF RESEARCH.
The concept of "reflection" (from Lat. Reflexio -
turning back) means the ability of a person to be
aware and cognizant of any of his own activities.
In a broad practical sense, reflection is seen as a
person's ability to self-analyse, comprehend and re-
think his relationship with the outside world and is
a necessary component of a developed intelligence.
[5]

For both teachers and learners' reflection is clear-
ly purposeful because it aims at a conclusion. The

purpose of reflecting is to untangle a problem or to
make more sense of a puzzling situation; reflection
involves working towards a better understanding of
the problem and ways of solving it. Reflection en-
ables a learner not only to recall information but to
think about the information unit. The learner can,
on reflection unravel some difficult new information
or /and alternatively realise the importance of new
information learnt. He can make links between new
and old information while reflecting, he can com-
pare how different teachers have imparted or dis-
semination the same information; he can come to
some conclusions of what is difficult for him and
why. He can determine what he has learnt or not
mastered. As for the teacher reflection enables him
to look back and analyse why what he has dissem-
inated has not been understood or why he was not
able to complete the syllabus.[3]

Regardless of the ways in which the various areas
of language teaching are specified-reading, writing,
listening, and speaking skills, interpersonal, inter-
pretive, presentational modes; communication, cul-
tures, comparisons, connections, and communities
goal, each area merits greater intention in novice
teacher preparation. However, The focus of atten-
tion here solely on the method for encouraging
a reflective approach to the teaching of grammar
preference to past learning experiences is problem-
atic in that, as Blyte notes, Many foreign language
teachers hold traditional beliefs about explicit
grammar instruction that is no longer supported by
current research in linguistics and second language
acquisition.[4]

All language teachers have theories, both ‘offi-
cial’ theories we learn in teacher education courses
and ‘unofficial’ theories we gain with teaching expe-
rience. However, not all teachers may be fully aware
of these theories, and especially their ‘unofficial’
theories that are sometimes called ‘theories-in-use’.
Reflections at this stage/level in the framework in-
clude considering all aspects of a teacher’s planning
(e.g. forward, central, and backward planning—see
below) and the different activities and methods
teachers choose (or may want to choose) as they at-
tempt to put theory into practice. As they reflect on
their approaches and methods at this level, teachers
will also reflect on the specific teaching techniques
they choose to use (or may want to choose) in their
lessons and if these are (or should be) consistent
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with their approaches and methods they have cho-
sen or will choose. In order to reflect on these, they
will need to describe specific classroom techniques,
activities, and routines that they are using or intend
to use when carrying out their lessons. Another
means of accessing our theory is to explore and ex-
amine critical incidents (any unplanned or unantic-
ipated event that occurs during a classroom lesson
and is clearly remembered) because they can be a
guide to a teacher’s theory building. In order to ac-
cess reflections on theory, teachers can reflect on
all aspects of lesson planning such as setting lesson
objectives, implementing and assessing the lesson,
as well as consciously reflecting on the functional
roles they and their students perform or should
perform during the lesson. In order to access theory
at this stage or level of the framework, teachers are
encouraged to reflect on their theoretical orienta-
tion to planning from among three main theoretical
approaches: forward planning (teachers identify the
content of the lesson first and then teaching meth-
ods that will be used to teach the content), central
planning (teachers decide on teaching methods be-
fore choosing the content of lesson), and backward
planning (teachers decide on their desired lesson
outcomes first and then decisions about lesson ac-
tivities). Another means of accessing our theory is
to explore and examine critical incidents.[6]
Reflective teaching practice is creating a skill or a
habit around examining surrounding. Critical think-
ing or reflection refers to an active participation
in consideration, evaluation, achieving the goals.
Reflection is a process that applies in solving the
questions, situations that need decision. Enables
the teacher, manager of the educational process to
guide and direct learning and teaching in appro-
priate way. Based on Jenny Moon: Reflection is a
form of mental processing. It is used to fulfil a task
to achieve outcomes. It is of course applied to solve
anticipated problems, reprocess the knowledge,
understand the situation, possibilities, emotions.
Then Reflection is a process itself to be applied in
decision making activities. Based on Waltman and
Stickel the application of reflection by the teacher
is simply activities aided to paying attention. Re-
flective discussion encourages the learners to be
more involved on activities in the classroom by
asking questions, reflect upon and interpret video,
audio, experiences, story, illustrations, etc. To re-
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late the content of the given story, life experience,
questions encourages students to be interested in
personal interpretations, feelings, demonstrate dif-
ferent attitudes, ideas, opinions, which is valuable.
Reflective Discussions
Reflective Thinking
Reflective Reading
Reflective Observations

- Reflective assessment and feelings.

Reflection, and reflective practice, plays a pivotal
role in teacher learning and professional develop-
ment (Cirocki and Farrell, 2017., Farrell, 2015., Wido-
do, 2018) because it gives teachers the opportunity
to self-assess their teaching knowledge (e.g., be-
liefs, perceptions, assumptions) and practice, as well
as share thinking and practices in informal groups
or well-established communities of practice (Curtis,
Lebo, Cividanes, Carter, 2013., Farrell, 2013). Reflec-
tive practice, documented in recent research (Farrell,
2018), has been operationalised in different ways,
including learning through and from experience,
evidence-based observations and examination of
critical incidents (Akbari, 2007., Arslan, 2019., Far-
rell, 2013., Widodo, 2018). Regardless of the differ-
ent approaches, it can be defined as thinking about
classroom events, experiences or critical incidents,
before, during and after their occurrence, in ways
that allow for deep introspection and evaluation.
From an ecological perspective, reflective practice
embraces three levels: surface reflection, pedagog-
ical reflection and critical reflection (Larrivee, 2008).
With surface reflection, teachers emphasise techni-
cal methods to achieve specific goals (e.g., Shall we
do it again and in a better way?). Pedagogical re-
flection involves reflecting on instructional theories
and approaches, and connections between theory
and practice; teachers aspire to achieve consisten-
cy between espoused theory (i.e, what teachers
say, believe and value) and theory-in-use (i.e., what
teachers actually do in the classroom). Critical re-
flection involves teachers reflecting on the moral
and ethical implications of their classroom practic-
es on students and themselves as lifelong learners
(Farrell, 2015). It involves an in-depth examination
of both personal and professional belief systems as
well as educational practices (Crandall 2016). It is
therefore important to view teacher critical reflec-
tion as a self-dialogue that not only allows prac-
titioners to question, evaluate and problematise
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their teaching beliefs, knowledge and practices, but
also leads to their transformation or reconstruction.
Critical reflection is therefore a systematic and cy-
clical process that includes self-observation, self-
awareness and self-evaluation, all of which aid the
(re)construction of professional knowledge (Farrell,
2007., Widodo 2018). [8]

RESULTS AND THEIR DISCUSSION. Reflec-
tion in teaching foreign languages to students is
becoming a dominant worldwide. Pennington in
1992 defined reflective teaching as deliberating
upon experience. Reflective orientation she gives as
a means for improving classroom outcomes, confi-
dence, self motivation both teachers and learners.
[4]

Reflective practice is very important in improving
a teachers competencies in teaching process. Re-
flective is relevant in providing lectures, expertise, in
primary importance is structured reflection and sys-
tematic reflection. Students never learn from their
mistakes, but from their reflections on their mis-
takes. Continuous and consistent dialogue makes
the process of reflection. [7]

CONCLUSION. In general, reflection is import-
ant in learning to teach. This has been documented
as a catalyst for the professional growth of students
and teachers of foreign languages. The conclusion
that a professional reflective teacher is an agent
of meaningful student learning is accepted with-
out any reservations and contradictions. It can be
said that the teacher's reflective practice is like an
interaction or dialogue with the cognitive self. It is
an inner language or inner voice; it guides the as-
sessment, identification and analysis of the relation-
ship between knowledge and events in pedagogical
practice (learning situations and problems). In addi-
tion, reflective thinking and the teacher's approach
to learning are closely related to his behavior in the
classroom and learning. Teacher reflection stimu-
lates personal and professional growth and moti-
vation. Only pre-service teachers who developed a
strong sense of individuality associated with profes-
sional identity were able to successfully transition to
teaching; they had no problems because they prom-
ised success. When we talk about language learning
(including learning English) and virtually all types of
learning, we see that there are three well-defined
criteria for meaningful learning. First, the language

used in communication must be accepted and un-
derstood by the participant. Second, the choice
must be made freely to introduce new concepts
in a non-arbitrary, non-literal way. Thirdly, in or-
der to consolidate new knowledge, a person must
have a framework of concepts. This can be called
the uniqueness of the teacher, this is his wealth. In
conclusion, no two people can share an exact point
of view or be equally informed, and they cannot/
cannot think in the same way; because each of them
has a different uniqueness and variability in cog-
nition, which constitutes a unique personality. Fur-
ther, there can be no absolute statement about the
process of reflection; it is an individual process for
each person. Allah created each individual unique:
therefore, each person has a unique reflection expe-
rience, shaped by personal abilities, knowledge and
life experience; it is tailored to the needs of each
individual using the most appropriate approach or
method. Whenever a problem arises, it represents
a lack of connection, a lack of life experience or
meaning that needs to be resolved, anticipated and
eliminated: therefore, constant reflection and learn-
ing is required to confront situations/problems. It
should not be forgotten that reflection is import-
ant in learning to teach. However, learning is not
homogeneous. There are obstacles in the process
of reflection. Academic discussion of the process
and composition of reflection often involves sever-
al barriers to reflection. Inherent characteristics of
learning can hinder the development of teachers'
reflection. These barriers include certain realities
in learning: past teacher teaching patterns, unwill-
ingness to reflect, lack of free time (most people's
lives are busy), the influence of student institutions,
and the demands of teacher education programs. In
addition, pre-service teachers hold beliefs acquired
prior to teacher training (prior to service) that affect
their ability to apply a reflective approach. [1]If such
strong preconditions influence reflection, "novice"
teachers may not be able to plan, reorganize, and
revise their teaching. Such teachers should be pro-
vided with orientation/inductive learning/training
courses to clear their minds, allowing them to move
on a path of continuous reflection for the benefit
of the student community, ultimately serving the
community and thereby smoothing the process of
adopting a progressive stance.
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